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Abstract

This study examines the effectiveness of literature-based learning in improving
students' reading comprehension at SMPN 1 Lore Timur. This research uses mixed
methods. Data was collected through pre-tests and post-tests to measure the
improvement of students' reading comprehension after the implementation. The
instruments used included reading tests, questionnaires, interviews, and
observations. Quantitative data were analyzed using a t-test with SPSS to compare
the pre-test and post-test results between the experimental and control groups.
Qualitative data from questionnaires, observations, and interviews were analyzed
by identifying key themes that reflected the students' experiences and engagement
in literature-based learning. The results indicated a significant improvement in
reading comprehension among students in the experimental group. Students
demonstrated progress in identifying main ideas, making inferences,
understanding vocabulary, analyzing text structure, and interpreting the overall
meaning of texts. The reader-response approach motivated students to engage
actively with the material, connect it to their experiences, and develop critical
thinking skills. In addition, students positively perceived literature-based learning,
feeling increased motivation and engagement in the learning process.

Keywords: Literature-based learning, reading comprehension, reader response,
mixed methods.

1. Introduction

In Indonesian national curriculum, English is imposed as one of core components and as
a foreign language throughout Indonesia. Students ought to learn four skills in English:
speaking, listening, reading, and writing. Reading is one of the four language skills
students should learn since it simplifies receiving information, knowledge, and science.
According to Grabe and Stoller (2002;9), reading is the process of obtaining information
from a piece of paper and interpreting it effectively. The students will extract information
from the text in the most effective way possible.

According to the EF EPI 2023 - EF English Proficiency Index, Indonesia is still ranked
79th in Asia, with a geographic score of 448th in the Sulawesi region. This data
demonstrates that Indonesia ranks lowest in English proficiency and needs to improve. In
Indonesia, the government places English is a required subject in junior high and senior
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high school. However, in practice, students may not be efficient. In the 23rd century of
learning, the ability to read fluently is vital, especially in English education. Indonesia
scored 68th in the 2022 Program for International Student Assessment (PISA) results,
which were announced on December 5, 2023, with a reading score of 371. These findings
indicate a decrease in Indonesian students reading abilities over the last four years (2018-
2022). This reduction implies that Indonesia's education system deserves examination
and reform, particularly in terms of learning methodologies for improving students
reading skills.

Reading is an important ability for developing students' literacy. Good literacy enables
students to comprehend and analyze information, as well as build critical thinking
abilities for everyday life. Because written text conveys so much information, good
reading abilities are also essential for academic achievement in many other courses. The
PISA 2022 and EF EPI 2023 results suggest that many students in Indonesia do not have
adequate text comprehension. This can have an impact on their capacity to learn properly
in class and master the material. Furthermore, not sufficient literacy can prevent students
from accessing crucial information necessary for sound decision-making and full
participation in society. Therefore, improving students' reading skills should be a top
priority in the education system. Reading comprehension is an active thinking process,
not just an understanding of what has been read, according to Tarigan (1994). It requires
active thinking, not just comprehension skills. It involves evaluating students' prior
knowledge, and vocabulary, and learning word-concept relationships, which involves
judgment and evaluation. In an educational setting, students must have comprehension
skills to quickly collect knowledge, such as capturing what they are being taught in order
to achieve the goal of the learning process. Reading comprehension is an essential skill
for academic and professional success, allowing people to effectively engage with a wide
range of written materials and extract significant insights.

Proficient reading comprehension is required in all subject domains, as students are
expected to read, comprehend, and analyze more complex texts as they proceed through
their education. Agustin et.al (2023) stated that Reading comprehension is important in
the reading process because the reader builds an understanding of the text. Readers
organize the logic of their thinking with the collection of letters, words, and phrases in
the text. Self-contained comprehension reading is an activity that creates an
understanding of the meaning of the text, which can then be translated into one's
language. In addition, this understanding makes reading meaningful to oneself and
others

Reading is a form of communication between reader and writer that necessitates
expertise in order to understand the aim of the writer. Reading is receptive, in which
readers decode meanings based on the writer's thoughts. Carrell et al. (1988) stated that
reading is defined as the process of decoding, which consists of reconstructing created
letters and words and building the text from the smallest textual unit at the "bottom"
(letter and word) to larger and larger units at the "top" (phrases, clauses, and
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intersectional linkages). In other words, readers are expected to engage with the material
beyond simply reading it. They must recognize the printed elements and obtain the
meaning in understanding the text.

Choosing the right materials is the first step in teaching English in the EFL classroom.
Language teachers want to encourage students to ask questions, seek answers, and read
widely. Instead of being a burden, education is intended to provide students with the
tools they need to maximize their potential and contribute to society. English teachers
recognize this goal. To create a welcoming environment for English learners, resources
have been carefully selected to benefit both students and society. Most of these materials
have been taken from books, Hussain et al. (2011) showed that teachers can identify what
materials students need according to their learning level after knowing the results of
students' pre-test and evaluation.

By preparing teaching materials in accordance with student learning needs, teachers can
automatically formulate the goals and objectives of these materials (Anas, 2019). To help
students develop their vocabulary, teachers can also assign pleasurable reading, such as
magazines or literary works (poetry, prose, and play scripts) that are appropriate for their
comprehension. Comprehensive reading of literary works can greatly enhance vocabulary
acquisition, claim Deepa & Ilankumaran (2018).

Teaching using literature can promote students' social, psychological, emotional and
intellectual development. Reading literature pushes students' intellectual limits by
requiring them to understand multiple points of view, evaluate complex stories, and
think critically. Students who interact with literary characters and narratives can relate to
situations and emotions different from their own, which develops empathy and
emotional intelligence. Through literature, students can investigate their personal
identity and beliefs, cultivating mental fortitude and self-awareness. As students express
and respect different points of view, classroom literary discussions foster cooperation,
communication and awareness of cultural diversity.

Literature- based Learning has great potential to improve students' reading
comprehension skills. By engaging students deeply in literary texts, encouraging them to
think critically, and expanding their vocabulary and language structures, this approach
can help students achieve a deeper understanding of the texts they read. Various studies
have shown that this approach is effective in improving various aspects of reading skills,
making it a valuable strategy in SMPN 1 Lore Timur. This method, which is based on
Louise Rosenblatt's Reader-Response theory, encourages active interaction between the
reader and the text to produce a work.

The Reader-Response approach focuses on the role of the reader and the approach
focuses on the process of reading literature. It supports activities that encourage students
to use their personal experiences, opinions and feelings when reading literature.
Rosenblatt's (1978) theory of literary reading explains the important relationship between
the reader and the text. This theory describes the transactional relationship between the
reader and the poem. In literary works, certain events occur at a particular time and
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place. Different readers respond to these events in different ways based on their own
interests and experiences. The related interaction between the text and the reader is
emphasized by this viewpoint.

Based on the observation at SMPN 1 Lore Timur, students face several challenges in their
English reading skills. One of the main problems is their limited vocabulary which
hinders their understanding of texts, especially those using complex sentences. In
addition, students are also not used to reading long texts, so they easily lose focus and
have difficulty understanding the content of the text as a whole. Reading practice in class
is still limited, focusing more on theory without intensive practice that actively involves
students, so they have difficulty identifying important information in the text. Motivation
to read also tends to be low because the texts used are not interesting or relevant to their
lives, so reading is often considered a boring task. Exposure to English reading materials
outside the classroom is also minimal due to the lack of learning resources such as
reading books. In addition, the fear of making mistakes, both in pronunciation and
comprehension, often discourages students from trying to read in front of the class. To
overcome these obstacles, an approach such as Literature-based Learning is an effective
solution, as it engages students in a more enjoyable and meaningful reading experience.
Therefore, based on the comments above, the aim of this research is to evaluate how
effective Literature- based Learning is and how it can improve language skills in
particular student reading skills by focusing on reading and analyzing literary materials,
Literature- based Learning provides students with the opportunity to engage more closely
with texts and gain deeper understanding. This research uses the Reader-Response
technique to examine how students respond to and interpret literary works based on
their own experiences and how these interpretations can impact the development of
reading comprehension skills. This research specifically tries to determine how much
Literature- based Learning is used in existing classroom settings and to create techniques
that can maximize its use to improve students' reading comprehension

2. Literature Review (if applicable)

e Reading Comprehension

According to Feuerstein and Schcolnik (1995), contemporary reading comprehension
approaches emphasize the process of reading rather than the product after reading.
Moreover, reading comprehension is a complex strategic and automatic cognitive process
that enables readers to make mental representations of the text (Van den Broek & Espin
2012). Grellet (1981) stated that reading comprehension means extracting the required
information from the text as much as possible, so that the reader can know and
understand the content of the text as a whole. Similarly, Koda (2005 cited in Grabe 2009)
argues that comprehension occurs when the reader can take and put together various
information from the text and combine it with what is already known. Thus, when
someone tries to comprehend a text, it means that he combines his prior knowledge with
the latest information he gets in the reading text, to get the purpose of his reading,
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because one of the purposes of reading comprehension is to get the information needed
or available in the reading text. "Readers comprehend by actively constructing meaning
internally from interactions with the material they read” according to Anderson (2000).
Students' ability to decode words in print and their level of word knowledge both have a
significant impact on their reading comprehension. This indicates that reading
comprehension is influenced by the ability. The capacity to understand a material after it
has been read is known as reading comprehension. The comprehension makes reference
to the capacity. The capacity to read and understand the context and meaning of the text
being read is known as reading comprehension (Kelner & Flynn, 2006). One way to find
the main concepts and other information from the text is to get the implicit information.
Therefore, students must have reading comprehension skills so that they can understand
the content of the text. Reading comprehension is very important for students because
they need to know more about what they are learning

o Literature-based Learning

Literature- based Learning is a practical example that shows that language and literature
are one in the same. Literary works are made up of language; more precisely, literary
works are sources that demonstrate the use of language (Violetta-Irene, 2015). Therefore,
this method is widely used in language classes to teach not only language skills such as
writing, reading, listening, and speaking, but also aspects of language such as vocabulary,
grammar, and pronunciation.

Spack (1985) states that the teaching of literature in the language classroom has been
considered beneficial for language, cultural, academic, and intellectual learning.
According to Widdowson (1975), the study of literature is essentially the study of
language because it creates "a keen awareness of the communicative resources of the
language being studied" and the two cannot be separated. Others also emphasize this
fact, saying that the teaching of literature teaches students many subtle and complex
idioms, literary knowledge, and vocabulary enrichment.

Literature is considered a promising tool for teaching language. Experts in this field have
outlined the many advantages and disadvantages of using literature in the classroom, as
well as the problems that using literature in the classroom may cause. (1) Strength :
Literature is inherently authentic and provides authentic input for language learning
(Ghosn, 2002; Shrestha, 2008), b. Literary texts are highly motivating because they are
original and have a meaningful context (Ghosn, 2002, Van, 2009), c. According to Van
(2009), literature contributes to increasing intercultural and cultural awareness,
especially in the age of globalization (Tayebipour, 2009), f.  Maley (1989a) states that
literature is related to various types of potpourri and varieties of language, ranging from
slang to formal language, and a variety of topics, g. Literature can help language
learners improve their critical thinking skills (Gajdusek & van Dommelen, 1993, Ghosn,
2002, Van, 2009).
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(2) Weakness :a.  According to McKay (1982) and Savvidou (2004), literary texts have
complex structures and are sometimes far from the conventions of Standard English,
which can pose problems for language learning purposes, Robson (1989) states that
literature can do "little or nothing to help students become competent users of the target
language" because of its syntactic and lexical problems, e. non-conformity to certain
literary conventions and genres can cause certain problems (Maley, 1989a), c. Some
practitioners argue that the literature is full of examples of deviations from normal
phonetic and phonological systems; some words undergo minor or significant changes,
which can lead to misunderstandings.

e Reader Response

Rosenblatt (1995) says that reading literature is a kind of exploration in which the reader
constructs meaning by utilizing emotions and history. According to him, meaning is
created by the interaction between the reader and the text, which takes place during the
interaction. Learners use their prior knowledge and dispositions to fix differences in the
text (Iser, 1972a) and through their interpretation of the text (Fish, 1980).

The theory of the reader response approach is based on the idea that when readers
decipher literary works and relate them to their own experiences, a reciprocal
relationship occurs between them and the text. The emotional reactions that result from
this mutual bond can reinforce learning in the classroom (Bleich, 1975). According to
Rosenblatt's (1978) transactional perspective, the reader creates the experience, and the
text is the activating impulse and serves as a guide, organizer, blueprint, and route of
interpretation.

In terms of teaching literature for literature itself, rather than for the purpose of language
development, Reader Response is based on this premise. The method proposed by Maley
(1989a) is similar to the critical literary approach. This approach is rooted in
constructivism, according to Ali (1994), in which everyone makes their own reality when
they encounter a text. In other words, each person responds to the text in a different way.
Therefore, we can have multiple interpretations of the text, not just one correct one.
There are several ways to apply Reader Response in literature classes, according to Amer
(2003): Reading Logs, Response Journal. Self-Questioning, Critical Questioning and
Writing, Role-play, Drama and Letter-writing, and Rewriting Narratives from Another
Character’s Point of View.

3. Methodology

The study employed a mixed-methods approach to evaluate the effectiveness of
Literature-based Learning in the classroom. Researchers conducted interviews with
students to gather their opinions on literature's role in enhancing learning. This design
allowed for measuring changes in both experimental and control groups, as well as
understanding students' perceptions of the learning techniques used.
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This study was conducted in one of the SMPN 1 Lore Timur in SMPN 1 Lore Timur.
Twenty six students in the experimental class will receive Literature-based Learning
through the Reader-Response method, while Twenty six students in the control class will
receive conventional learning

A quantitative analysis was conducted using a t-test to evaluate the difference in reading
comprehension between experimental and control groups. Pre-test and post-test data
were analyzed to assess the impact of the Literature-based Learning intervention. The t-
test was suitable for comparing the means of the two independent groups. Data were
processed using SPSS (Statistical Package for the Social Sciences), allowing for the entry
of pre-test and post-test scores as separate variables. SPSS facilitated the creation of
graphs and tables to present the results clearly, ensuring systematic and accurate data
analysis for reliable conclusions.

The study analyzes qualitative data on the effectiveness of Literature-based Learning. It
focuses on how students' interactions with literature influence their reading
comprehension. By examining responses from open-ended questionnaires, observation
notes, and interviews, the analysis identifies recurring themes related to students'
subjective experiences. It highlights how their emotional and cognitive responses, along
with prior knowledge, impact their understanding and engagement.

4. Results

1. Pretest and Posttest Results in Experimental and Control Groups

the pretest and posttest results of the experimental and control groups to assess changes
in students' reading comprehension after the intervention. It includes mean, standard
deviation, median, and range of values for both groups, along with statistical analysis to
evaluate the significance of the differences.

Group Mean |SD Median | Mean SD Post- | Median | Nilai
Pretest | Pretest | Pretest | Post-test | test Posttest | p
Experiment 59,23 8,45 60,00 74,62 6,47 70,00 0,000
Control 48,46 10,08 50,00 59,62 8,71 60,00 0,000
Delta 15,38 10,29 15,00 11,15 10,33 10,00 0,161

Based on the data above the experimental group had an mean pretest score of 59.23 with
an SD of 8.45 and a median of 60.00. The mean number of posttest scores obtained after
the Literature-based Learning intervention was 74.62, SD 6.47, and median 70.00. There
is a significant positive change in improvement with a value of p=0.000, meaning that the
intervention plays a role in contributing two-way in improving students' reading
comprehension. Meanwhile, the control group showed an average pretest score of 48.46
with an SD of 10.08 and a median of 50.00. The mean posttest score after regular learning
without special intervention increased to 59.62 with an SD of 8.71 and a median of 60.00.
There was a significant improvement change with p=0.000. The experimental group
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showed a delta between posttest and pretest results of 15.38 points while the control
group was 1115 points. Both test groups showed an increase in reading comprehension
scores between the pretest and posttest. However, the experimental group had a better
improvement than the control group. This shows that Literature Based Learning is more
effective in improving reading comprehension than regular learning, but it is not
statistically significant.

2. Evaluating the Role of Literature Based Learning in Improving Reading

Comprehension
Literature-Based Learning includes several approaches that can enhance students'
understanding and engagement. Based on interviews with students, the two most
effective methods are journal response and role-play. These approaches not only
promote a deeper comprehension of the text but also foster an interactive and
meaningful learning experience. Students have expressed that activities such as writing
response journals and role-playing characters from the story significantly improve their
ability to analyze characters, themes, and messages within the text. The respondent
stated the following:

Student 1

"Yes, while reading the short story, Literature based Learning helped me understand
the deeper meaning of the story. Through the activity of writing a response journal, I
was able to analyze the characters and themes of the story, which were previously
difficult for me to understand."

Student 2

"Through the response journal, I can write my own opinion about the story, so I
understand the message better.

Student 3

"Through the response journal, I can understand the characters better."

The statement shows that writing a response journal allows students to reflect deeply
on the content of the reading, encouraging them to analyze the characters, themes, and
messages in the text. By putting their thoughts into writing, students can build a more
structured and critical understanding of the literary works they read. In addition, role-
play is also considered an effective method in literature-based learning. A student
expressed:

Student 1

"I find it easier to understand the characters because I feel what it's like to be them."

Student 2

"Role-play makes me feel like I'm in the story, so I understand the character's feelings
better."

Student 3

"Role-play makes me understand the story better because I'm playing the character.”
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The statement suggests that role-play allows students to gain a deeper understanding
of the story by actively portraying characters. By reenacting scenes from the text,
students not only enhance their comprehension of the storyline and characters but also
develop greater empathy and interpretive skills.

The findings support the idea that interactive methods in literature-based learning,
such as response journals and role-play, can boost student engagement and enrich their
understanding of literary texts. Therefore, integrating these approaches into reading
instruction can be an effective strategy for developing students' critical and analytical
thinking skills.

e Challenges in Literature-based Learning

Although Literature-Based Learning offers various benefits in improving reading
comprehension, some students face challenges, especially in expressing ideas in writing
and understanding new vocabulary. Some students expressed difficulty in organizing
written opinions:

Student 1

"I find it difficult to write opinions because it's hard to string words together."

Student 2

"Writing journals is difficult because I have to explain my own opinions."

Student 3

“It's hard to put my thoughts into writing. Sometimes this makes it take me longer to
understand what I'm reading."

The statement shows that although LBL encourages critical thinking, some students
still need guidance in developing reflective writing skills. This challenge could be due to
a lack of experience in writing text analysis or limited academic vocabulary that
supports clearer expression of ideas. In addition, understanding new vocabulary is also a
barrier for some students. Another respondent stated:

"] ask friends or teachers when I don't understand vocabulary."

This indicates that although students have strategies to overcome vocabulary
limitations, they still need additional support, such as more contextualized vocabulary
learning techniques or the implementation of more effective reading strategies.

¢ The Impact of Literature-based Learning on Reading Comprehension

Most students reported a significant improvement in their ability to understand the
main idea in the text, make more accurate inferences, and connect the reading with
their personal experiences. This improvement shows that Literature-Based Learning is
effective in developing critical reading skills, where students are not only able to
understand the content of the reading more deeply but also able to draw connections
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between the text and their context. This indicates that Literature-based learning
facilitates a more holistic understanding of the reading material.
Student 1
"I understand the main idea in the text faster."
Student 2
"Yes, I found a lot of new vocabulary when reading short stories."
Student 3
"Yes, reading novels or short stories helps me improve my reading comprehension
because I learn to understand the storyline, characters and themes. In addition, I also
discover a lot of new vocabulary in an easy-to-understand context."
Student 4
“I like how the Literature based Learning session starts with a discussion before
reading, then ends with a reflection. It helps me understand the context before reading
and reinforces my understanding afterwards."

Literature-Based Learning appears to help students identify main ideas more
effectively, likely because it engages them in deeper and more reflective text analysis.
This approach enables students to develop stronger critical reading skills, particularly in
grasping the structure and meaning of texts. Exposure to various types of literary works
enriches students' vocabulary, allowing them to learn the meanings of new words in a
more natural and applicable context. Consequently, Literature-Based Learning not only
enhances overall reading comprehension but also supports students' language
development, which in turn can strengthen their literacy skills.

5. Discussion

This study was conducted on two classes which were then divided into a control group
and an experimental group. Students in the control group learned reading
comprehension using traditional teaching methods, while students in the experimental
group were taught using Literature-Based Learning. The results of the pretest and post-
test showed that students in the experimental group experienced significant
improvement in reading comprehension compared to students in the control group. The
aspects used to assess reading comprehension improvement were based on a reading
comprehension rubric that included five main aspects such a identification of the main
idea, inference, vocabulary comprehension, text structure analysis, and interpretation of
overall meaning. In addition, the main principles in Reader-Response Theory, such as
personal engagement, critical thinking, intertextual connection, and reflective reading,
are also an important part of this study.

In the pretest session, most students had difficulties in various aspects of reading

comprehension. No student obtained a score that could be categorized as 'fair,' 'good," or
'excellent." In the aspect of identifying the main idea, many students struggled to
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understand the core message of the text. They also experienced barriers in inference,
making it difficult for them to deduce information that was not explicitly mentioned in
the text. Vocabulary comprehension is a challenge because many students are not
familiar with academic words and contextual meanings in the reading. In addition, their
ability to analyze text structure is still low, so they are not able to distinguish text types
and understand the organizational pattern of the reading passage. These difficulties
eventually impact on the interpretation of the overall meaning, where students tend to
read superficially without really understanding the content of the text in depth.

After applying Literature-based Learning as a treatment to the experimental group, the
post-test results showed positive results, with significant improvements in students'
reading comprehension. By emphasizing literature-based teaching and using various
Reader-Response strategies, such as Reading Logs, Response Journals, Role-Playing,
Rewriting Narratives, and Critical Questioning, the barriers found in the pretest were
significantly reduced.

To enhance students' reading comprehension, Literature-Based Learning is implemented
as a teaching approach that emphasizes in-depth interaction with literary texts. This
method goes beyond mere reading activities; it encourages students to think critically,
connect texts to their experiences, and express their understanding in various ways.
Techniques used in Literature-Based Learning, such as Reading Logs, Response Journals,
Role-Playing, and Rewriting Narratives, have proven effective in helping students gain a
better understanding of the content. Through these techniques, students engage actively
rather than passively, allowing them to analyze, evaluate, and reflect on the text.

6. Conclusion

Literature-based learning has a positive impact on students' engagement and
comprehension in reading. During the learning process, students showed more active
responses to the texts they read. They were more involved in discussions, able to relate
the content to their personal experiences, and showed a better understanding of the
content. Although there were variations in learning outcomes, most students similarly
responded to the method, indicating that this approach can be effectively implemented in
the classroom.

The Literature-based Learning intervention was shown to significantly improve students'
reading comprehension based on quantitative and qualitative data. Statistical data
showed that students in the experimental group experienced a considerable improvement
in reading comprehension. However, the difference in improvement between the
experimental group and the control group was not strong enough to show significance in
the statistical test. This may be due to several factors, such as the limited duration of the
intervention, differences in student characteristics, as well as other external factors that
may affect the learning outcomes.

Although the statistical difference was minimal, observations and student interviews
indicated that the method was helpful for understanding texts. Students in the
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experimental group reported enjoying the reading process more, finding the content

easier to grasp, and feeling more confident in interpretation. Techniques like Reading

Logs, Response Journals, Role-Play, and Self-Questioning foster active learning and

enhance critical thinking, leading to improved comprehension. The study concludes that

Literature Based Learning effectively enhances students' reading comprehension. While

statistical results between the experimental and control groups were not highly

significant, student feedback indicated improved engagement and comprehension. Thus,

Literature-Based Learning is a valuable approach for teaching reading in secondary

schools.

References

Adewoye, A.T. (2022). The Application of Reader-Response Theory in EFL
Teaching and Learning in Nigeria. FOSTER: Journal of English Language Teaching.
3(2), 113-122.

Agustin, L., Wisuda ningsih, E.T., & Fatmawati, R. (2023). Exploring How
Skimming and Scanning Fosters EFL Students’ Reading Comprehension at an
English Club Senior High School in Indonesia. Tamaddun, 22(1), 20-27.

Alderson, J.C. (2000). Assesing Reading. Cambridge University

Alharbi, F. (2015). Writing for Learning to Improve Students’ Comprehension at
the College Level. English Language Teaching, 8, 222-234.

Alj, S. (1994). The reader-response approach: An alternative for teaching literature
in a second language. Journal of Reading, 37, (4), 288-296.

Amer, A. (2003). Teaching EFL/ESL literature. The Reading Matrix, 3 (2), 63-73.
Anas, . (2019). Behind the scene: Student-created video as a meaning-making
process to promote student active learning. Teaching English with Technology,
19(4), 37-56.

Anderson, R. C., Hiebert, E.H., & Wikinson, I. A. G (1985). Becoming a Nation
Readers. Washington D.C: National Institute of Education.

Arthur, B. (1968). Reading literature and learning a second language. Language
learning, XVIII: 199-210.

Banna, H. Al, & Fitra, Y. (2018). APRESIASI SASTRA BAGI PESERTA DIDIK
TINGKAT DASAR (Language Development Through Literature Appreciation
Learning For Participants in Basic Levels ). MEDAN MAKNA: Jurnal Ilmu
Kebahasaan Dan Kesastraan, 16(1), 173- 185.

Bartan, O. Sen. (2017). The Effects of Reading Short Stories in Improving Foreign
Language Writing Skills. The Reading Matrix, 17(1), 59-74.

Beach, R. (1993). A Teacher’s Introduction to Reader-Response Theories. Urbana, IL:
National Council of Teachers of English.

Bleich, D. (1975). Readings and Feelings: An Introduction to Subjective Criticism.
Urbana, IL: National Council of Teachers of English.

1527 | www.scope-journal.com



Scope
Volume 15 Number o1 March 2025

Block, C.C. (1993). Strategy Instruction in a Literature-Based Reading Program. The
Elementary School Journal, 94, 139 - 151.

Bojovic, M. 2010. Reading Skills and reading Comprehension in English for Specific
Purposes. The International Language Conference on The Importance of Learning
Professional Foreign Languages for Communication between Cultures.

Carlisle, A. (2000). Reading logs: An application of reader-response theory. ELT
Journal, 54(1), pp. 12-19.

Carnine, D., Silbert, J., Kame’enui, E., & Tarver, S. (2004). Direct instruction
reading (4th Ed.).

Carrell, P.L., Devine, J., & Eskey, D.E. (1988). Interactive Approaches to Second
Language Reading,73 (2), 201-202.

Carrison, C., & Ernst-Slavit, G. (2005). From silence to a whisper to active
participation: Using literature circles with ELL students. Reading Horizon, 46(2),
93-113.

Cooper, J. D. 1986. Improving Reading Comprehension. Boston: Houghton miffin
Company.

Davenport, R. A. 2007. Mastering the SAT Critical Reading Test. Canada: Wiley
Publishing, Inc

Davies, P. (1990). The use of drama in English language teaching. TESL Canada
Journal, pp.87-99.

Deepa, P., & Ilankumaran, M. (2018). Teaching Poetry Enhances Speaking Skills -
an Analysis Based on Select Poems. International Journal of Engineering &
Technology, 7(4), 619-623.

Delarriva, O. O. and Basabe, E.A. (2015). Reading logs and literature teaching
models in English language teacher education. How, 22(2), pp.37-53.

EF EPI 2023 - EF English Proficiency Index”. (n.d.). www.ef.com.

Elliot, R. (1990). Encouraging reader-response to literature in ESL situations. ELT
journal, 44(3), pp.191-198.

Erya, W.I., & Pustika, R. (2021). Students’ Perception towards the Use of Webtoon
to Improve Reading Comprehension Skill. Journal of English Language Teaching
and Learning. 2(1). 51-56.

Evelyn, H., & Brown, C. (1995). Vocabulary, Semantic, and Language Education.
Cambridge: Cambridge University Press.

Faruk. (2015). Pengantar Sosiologi Sastra dari Strukturalisme Genetik sampai
Postmodernisme. Pustaka Pelajar.

Fish, S.(1980). Is There a Text in This Class? The Authority of Interpretive
Communities. Cambridge MA: Harvard University Press.

Fisher, R. (2003). Teaching Thinking. London: Continuum.

Fuerstein, T,. Schcolnik, M. (1995). Enhanching Reading Comprehension in the
language learning classroom. San Fransisco, C. A: Alta Book center.

1528 | www.scope-journal.com



Scope
Volume 15 Number o1 March 2025

Fulps, J.S. and Young, T.A. (1991). The what, why, when and how of reading
response journals. Reading Horizons: A Journal of Literacy and Language Arts,
32(2), p-3.

Gajdusek, L., & van Dommelen, D. (1993). Literature and critical thinking in the
composition classroom. In J. Carson & I. Leki (Eds.), Reading in the Composition
Classroom: Second Language Perspectives ( pp. 197- 215). Boston, MA: Heinle &
Heinle.

Ghosn, . (2002). Four good reasons to use literature in primary school ELT. ELT
Journal, 56, (2), 172-179

Goodman, K. S. (1967). Reading: A psycholinguistic guessing game. Journal of the
Reading Specialist, 6, 126-135.

Gough, P. B. (1972). One second of reading. In J. F. Kavanagh, & I. G. Mattingly
(Eds.), Language by ear and by eye. Cambridge, MA: MIT Press.

Grabe, W., & Stoller, F. L. (2002). Teaching and researching reading. Pearson
Education.

Graham, L., & Bellert, A. (2004). Difficulties in reading comprehension for students
with learning disabilities. In Learning about learning disabilities (pp. 251-279).
Academic Press.

Grellent. F. (1981). Developing Reading Skill: A Practical Guide to Reading
Comprehension Exercise. Cambridge University Press. New York

H, Harris, & Sipay. (1984). How to increase reading ability. New York: Longman.
Hakim, A.R., Widayati, A.N., Wibawa, E.A., & Septiana, Y. (2023). The
Effectiveness of Digital Literature- based Learning Video on Improving Student's
Digital Literature Skill. Jurnal Pendidikan Ilmu Sosial. 33(1), 29-42.

Hiebert, E., & Pearson, P.D. (2000). Building on the past, bridging to the future: A
research agenda for the center for the improvement of early reading achievement.
Ann Arbor, MI: CIERA University of Michigan.

Hussain, A., Dogar, A. H.,, Azeem, M., & Shakoor, A. (2011). Evaluation of
Curriculum Development Process. International Journal of Humanities and Social
Science, 1(14), 263-271.

Imbaquingo, A., & Cardenas, J. (2023). Project-Based Learning as a Methodology to
Improve Reading and Comprehension Skills in the English Language. Education
Sciences.13, 587.

Iser, W. (1972a). The reading process: A phenomenological approach. In D. Lodge
(Ed.), Modern Criticism and Theory: A Reader. (pp211-228). Essex, UK: Longman.
Iser, W. (1978). The Act of Reading: A Theory of Aesthetic Response. Baltimore:
Johns Hopkins University Press.

Iskhak, S., M., Sofwan, A., & Hartono, R. (2017). Investigating the effect of reader
response journals on the quality of teacher trainees' responses to literary works.
Theory and Practice in Language Studies. 7 (10), 831-840.

1529 | www.scope-journal.com



Scope
Volume 15 Number o1 March 2025

Iskhak. (2015). The Application of Reader-response Theory in Enhancing Student
Teachers’ Affective and Linguistic Growth: A Classroom Action Research in EFL
Teacher Education in Indonesia. The English Teacher, XLIV(2).

Itirna, I., & Widhiatama, D.A. (2023). Students' Perception on the Implementation
of Literature Circle Activities in Extensive Reading Class. Jadila: Journal of
Development and Innovation in Language and Literature Education. 3(3), 244-254.
Jauss, H. (1981). Toward an aesthetic of reception. Minneapolis: University of
Minnesota Press.

Jewell, T., & Pratt, D. (1999). Literature discussions in the primary grades:
Students’s thoughtful discourse about books and what teachers can do to make it
happen. Reading Teacher, 52 (8), 842-850.

Kaowiwattanakul, S. (2009). Critical Thinking in the L2 Literature Classroom in
Thai Universities: Conceptions and Pedagogical Practices. Mauritius: VDM
Publishing House.

Kaowiwattanakul, S. (2021). CEFR Based Learning Approach: Using Literature to
Enhance EFL Students’ Reading Skills and Critical Thinking Skills. English
Language Teaching. 14(11), 66-79.

Kasim, U., & Raisha, S. (2017). EFL students’ reading comprehension problems:
Linguistic and non-linguistic complexities. English

Education Journal,8(3), 308-321.

Kelner, L. B, & Flynn, R. M. (2006). A dramatic approach to reading
comprehension strategies and activities for classroom teachers. Portsmouth, NH:
Heinemann.

Kim, M. (2004). Literature discussions in adult learning. Language and Education,
18(2), 145-166.

Klinger, Janette K, Ann Morison, and Amy Eppolito. 2011. Metacognition to
Improve Reading Comprehension. In Rollanda E. O’connor and Patricia F. Vadasy.
Handbook of Reading Intervention (Eds). New York: The Guilford Press.

Knoeller, C. (1998). Voicing Ourselves: Whose Words We Use When We Talk
about Books. Albany, NY: State University of New York Press

Koda, K. (2004). Insight into Second Language Reading: A Cross Linguistic
Approach. Cambridge University.

Langer, J. (1997). Literacy acquisition through literature. Journal of Adolescent and
Adult Literacy, 40, 602-614.

Lehman, B., & Scharer, P. (1996). Reading alone, talking together: The role of
discussion in developing literary awareness. Reading Teacher, 50(1), 26-35.

Leu, D. & Kinzer, C. (2003). Effective reading instruction, K-8: Implementing best
practice (5™ Ed.). Englewood Cliffs, NJ: Merrill.

Linse, C., & Nunan, D. (2005). Practical English language teaching. New York.

1530 | www.scope-journal.com



Scope
Volume 15 Number o1 March 2025

Maley, A. (1989a). Down from the pedestal: Literature as resource. In R. Carter, R.
Walker & C. Brumfit (eds.), Literature and the learner: methodological approaches.
(pp- 1-9). Modern English Publications and the British Counsel.

Mart, C. T. (2018). Literature in the language classroom: A recipe to maximize
learning. L1 Educational Studies in Language and Literature, 18(1), 1-25.

McKay, S. (2001) Literature as Content for ESL/EFL. In M. Celce-Murcia (Ed,),
Teaching English as a Second or Foreign Language. Heinle & Heinle.

McKay. S. (1982). Literature in the ESL Classroom. TESOL Quarterly, 16 (4), 529-
5360

Mickulecky, B. S., & Jeffries, L. (1996). More Reading Power. New York: Addison
Wesley Longman.

Nanda, D. W., & Azmy, K. (2020). Poor reading comprehension issue in EFL
classroom among Indonesian SMPN 1 Lore Timur students: Scrutinizing the
causes, impacts and possible solutions. Englisia: Journal of Language, Education,
and Humanities, 8(1), 12-24.

Nguyen, H.M.P. (2021). The Use of Drama Role Playing in Teaching English
Literature for English Majored Students: An Action Research at Van Lang
University. Advances in Social Science, Education and Humanities Research, 533,
Pp-303-307.

Nunan. (1991). Language Teaching Methodology A Textbook for Teacher. Prentice
Hall, International Language Teaching.

OECD (2023), PISA 2022 Results (Volume I): The State of Learning and Equity in
Education, PISA, OECD Publishing, Paris.

OECD (2023), PISA 2022 Results (Volume II): Learning During - and From -
Disruption, PISA, OECD Publishing, Paris.

Oster, J. (1989). Seeing with different eyes: Another view of literature in the ESL
class. TESOL quarterly, 23(1), pp.85-103.

Pang, E. S., Muaka, A., Bernhardt, E. B., & Kamil, M. L. (2003). Teaching Reading.
Geneva: IBE, Publications Unit.

Prachagool, V. (2021). Literature and Project-Based Learning and Learning
Outcomes of Young Students. International Education Studies. 14(12). 93-98.

Price, E . A., and M . P. Driscoll. 1997. A n inquiry into the spontaneous transfer of
problem solving skill. Contemporary Educational Psychology 22 (4): 472-94.

Probst, R. E. (1994). Reader-Response Theory and the English Curriculum, The
English Journal, 83(3), pp. 37-44-

Purves, A.C. (1993). Toward a reevaluation of reader response and school
literature. Language Arts, 70(5), 348-360.

Rao, N., Richards, B., Sun, J., Weber, A., & Sincovich, A. (2019). Early childhood
education and child development in four countries in East Asia and the Pacific.
Early Childhood Research Quarterly, 47, 169-181.

1531 | www.scope-journal.com



Scope
Volume 15 Number o1 March 2025

Robson, A. E. (1989). The use of literature in ESL and culture-learning courses in
US colleges. TESOL Newsletter, 23, 25-27.

Rohani Ganie, Deliana, and Rahmadsyah Rangkuti, (2019), “Reading
Comprehension Problems on English Texts Faced By High School Students in
Medan” in The Second Annual International Conference on Language and
Literature, KnE Social Sciences, 684-694..

Rosenblatt, L.M. (1938/1995). Literature as Exploration (1st & 4th eds.). New York:
The Modern Language Association.

Rosenblatt, L.M. (1978). The Reader, the Text, the Poem: The Transactional Theory
of the Literary Work. Carbondale, IL: Sothern Illinois University Press.

Rosenblatt, L.M. (1985). Language, Literature, and Values. In Stephen N. Tchudi
(Ed.), Language, Schooling, and Society (pp. 64-88). Upper Montclair, NJ:
Bonyton/Cook.

Rosenblatt, L.M. (1995). Literature as Exploration. New York: MLA.

Rumelhart, D. (1980). Schemata: The Building of Cognition. In Rand ]. Spiro, et.al.
(eds) Theoretical Issues in Reading Comprehension. Hillsdale, NJ: Laurence
Erlbaum Associates.

Rumelhart, D. E. (1977). Toward an interactive model of reading. In S. Dornic
(Ed.), Attention and performance VI. Hillsdale, NJ: Laurence Erlbaum Associates.
Saraswati, N.K.R., Dambayana, P.E., & Pratiwi, N.P.A. (2021). An Analysis Of
Students’ Reading Comprehension Difficulties Of Eighth Grade Students. Jurnal
IKA Undiksha, 19(1), 34-45.

Satriani, E. (2018). Reading comprehension difficulties encountered by English
students of Islamic University of Riau.J-SHMIC: Journal of English for
Academic,5(2), 15-26

Satriani, S., Hasbi, M., Amiruddin, & Fahirah, A. (2021). PROBLEM-BASED
LEARNING AS A FACILITATOR OF STUDENTS’ READING
COMPREHENSION. SOKO GURU: Jurnal Ilmu Pendidikan, 1(3). 27-34.

Savvidou, C. (2004). An integrated approach to the teaching of literature in the
EFL classroom. The Internet TESL Journal, 12.

Schieble, M.B. (2010). Reading between the lines of reader response: Constructing
“the other” through the aesthetic stance. Changing English, 17(4), 375-384
Schwartz, N . H., L. S. Ellsworth, L . Graham, and B. Knight. 1998. Assessing prior
knowledge to remember text: A comparison of advance organizers and maps.
Contemporary Educational Psychology 23 (1): 65-89.

Shang, Hui-Fang & I-Ju Chang-Chien. (2010). The Effect of Self-Questioning
Strategy on EFL Learners’ Reading Comprehension Development. Taiwan: I-Shou
University, The International Journal of Learning. 17 (2).

Shelton, K.Y. (1994). Reader Response Theory in the High School English
Classroom. M.A. Thesis, Wake Forest University.

1532 | www.scope-journal.com



Scope
Volume 15 Number o1 March 2025

Shrestah, P. N. (2008). Using stories with young learners. In M. Krzanowski (ed.),
Current developments in English for academic, specific and occupational
purposes. Garnet publishing, UK.

Smith, F. (1971). Understanding reading. New York: Holt, Rinehart and Winston.
Spack, R. (1985). Literature, reading and writing, and ESL. Bridging the gaps.
TESOL Quarterly 19(4), 703 - 725.

Stanovich, K. E. (1980). Toward an interactive compensatory model of individual
differences in the development of reading fluency. Reading Research Quarterly, 16,
32-71.

Tarigan, H. G. (1994). Membaca Sebagai Suatu Keterampilan Berbahasa (Reading as
a Language Skill), Bandung. Penerbit Angkasa

Tayebipour, F. (2009). In Defence of Teaching literature to EFL students in the era
of Globalization. In L.J. Zhang, R. Rubdy, & Alsagoff (Eds.), Englishes and
Literatures-in-English in a Globalised World: Proceedings of the 13th International
Conference on English in Southeast Asia (pp. 213-219). Singapore: National
Institute of Education, Nanyang Technological University.

Upper Saddle River, NJ: Pearson Education, Inc.

Van den Broek, P., Espin,C. A. (2012). Connecting Cognitive Theory and
Assessment: Measuring Individual Differences in Reading Comprehension. School
Psychology Review. 41, 315-352.

Van, T.T.M. (2009). The relevance of literary analysis to teaching literature in the
EFL classroom. English Teaching Forum, 3, 2-9.

Violetta-Irene, K. (2015). The use of literature in the language classroom: methods
and aims. International Journal of Information and Education Technology, 5 (1), pp.
74-79-

Vygotsky, L. (1986). Thought and Language. Cambridge, MA: The MIT Press.
Widdowson, H.G. (1975). Stylistics and the teaching of literature. Essex: Longman.
Wigfield, A., Gladstone, J. R., & Turci, L. (2016). Beyond cognition: Reading
motivation and reading comprehension. Child development perspectives, 10(3), 190-
195.

Yang, A. (2002). Science fiction in the EFL class. Language, culture and curriculum,
15(1), 50-60.

1533 | www.scope-journal.com



	1. Introduction
	Abstract
	2. Literature Review (if applicable)
	3. Methodology
	4. Results
	5. Discussion
	6. Conclusion
	References

