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1. Introduction  

1.1 Background of the Study 

The curriculum is one of the essential tools and elements for achieving educational goals and missions. Thus, 

it tries to transfer different types of knowledge and skills to learners through designing and developing a 

specific curriculum to prepare them to take on their roles and responsibilities in life (Parhizgar and Fathi, 

2018). Educators have addressed the different types of curricula in school. According to Eisner, all schools 

should teach three types of curricula: the implicit, unofficial, or hidden curriculum, the null curriculum, and 

the explicit or official curriculum (MohammadiMehr and Fathi, 2016). 

.Philip Jackson invented the phrase "hidden curriculum" in 1968 to describe aspects of classroom life that 

emerge through social ties and interactions in schools (Cotton et al., 2013; Ebadi, 2013). The concept of a 

hidden curriculum gives the idea that schools do more than just transmit knowledge (Glatthorn et.al, 2019)  

Hidden curriculum is defined as everything carried out by the teacher and the  learner that is not planned or 

required by the official curriculum in a classroom(Peng. 2015) .According to Snyder (1971) ,  hidden 

Abstract: This paper studies how instructors and students view the manifestations of the social dimension of 
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who teach history courses. Fourteen leader students for 1-5 groups and six instructors who teach history 
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such as different teaching methods, social interaction (student-student interaction and instructor-student 

interaction), and assessment as an important and persuasive part of classroom learning. However, instructors 

unconsciously strived to make hidden curriculum explicit to the students via their practical teaching methods, 

social interaction, and assessment techniques, and thereby confused with the contribution of hidden 
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curriculum   is what actually happens at  classroom and institutional  levels, rather than what policymakers  or 

curriculum designer say they want to happen, (Ressa et al., 2021). 

Hedge (2000, cited in Peng. 2015   ) defines the hidden curriculum as the learning, which goes on in covert 

ways beneath the surface of what the teacher sets out to teach. It encompasses the shaping of learners’ 
perceptions about learning, their own role in it, and the nature of the subject they are studying, their teachers 

and so on, and their attitudes towards all of these. Farrel and Jacobs (2010) simply regard the hidden 

curriculum as “the knowledge, values, and beliefs that schools present to student”.The hidden curriculum 

refers to a concept that has evolved as educators have come to understand and recognize that there is a great 

difference between what taught and what is really learned. Accordingly, the hidden curriculum can be defined 

as that which creates the difference (Rajput et.al, 2017). 

The hidden curriculum is inarguably a very important aspect of education and plays a very critical role in the 

development of the learner but it is not explicitly capture in the statement of educational goals or objectives 

and are not taught effectively in the classroom ( Fenyi, &Sapaty, 2022). In education, the hidden curriculum 

can affect the extent to which students comprehend the lessons taught in the classroom, how they relate with 

other students, and how they express themselves (Moyse& Porter, 2015). It also helps them understand 

teachers’ instructions and enables them effectively work in groups. Hidden curriculum in every school may 

have different side effects on students (  Kian, Ehsangar, &Izanloo, 2020)  The official curriculum also 

referred to as the documented or overt curriculum, is generally the pre-planned, intentional and well-

documented, explicit and often measurable goals and guidelines for education   (Kian  et.al,2020). 

 On contrary, Rahayu (2020) asserts that the hidden or unofficial curriculum, also referred to as the hidden, 

covert or ‘collateral’ curriculum, is the unplanned, unintended, unconscious and/or undocumented 

educational process and activities. Yahya (2013   cited in Fenyi, &Sapaty, 2022)adds that the hidden 

curriculum is not formulated programmatically and unstudied, yet its existence and implementation have an 

impact on learning outcomes. Again, even though the government or the educational institution does not plan 

the hidden curriculum, it has some remarkable influence on learning outcomes. Usually, the hidden 

curriculum encompasses all other issues emanating from the classroom, aside from what explicitly stated in the 

core curriculum. Such other issues include the tools and teaching methods used,  social interaction , 

assessment techniques an instructor employ to assess students learning progress, techniques or strategies a 

teacher employs to enhance learners’ knowledge and the teacher’s behavior, attitudes, manners, opinions, 

philosophies and beliefs exhibit in the teaching and learning process to stimulate critical thinking in learners. 

Mei (2015) argues that the hidden curriculum is the distinguishing reality of what teachers believe they do in 

the classroom and what they do. Ruff (2013) emphasizes that the hidden curriculum, in varying degrees, 

experienced in every teaching and learning environment where, depending on how the school is organized, it 

more felt in some schools or classes than others did. In effect, it is the ‘hidden’ but ‘bold’ message in the 

classroom (Kian et al., 2020). 

Even though;most educational programs, courses, and activities are carefully planned, thought-through, and 

regimentally programmed often in consultation with education and curriculum experts.  The fact that the 

hidden curriculum, which is not planned or drafted by any educational or curriculum expert, is equally as 

significant as the official curriculum in terms of impacting knowledge ; shaping and molding behaviors;  

encouraging critical thinking and determining learning outcomes cannot be overemphasized  (Mei, 2015).  

Most curriculum experts and educators have also compared the effects of the hidden and the explicit 

curriculum. They have concluded that the effects of the hidden curriculum in terms of education, especially in 

transferring values and norms, are far more potent than the explicit curriculum ( Saeif  and  Kianersi 

,2011).There is no doubt that hidden curriculum is an important curriculum factor and resource following the 
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whole process of teaching. It has the irreplaceable function and value of explicit curriculum. (Hongmei, 

2018). 

The hidden curriculum may have either a positive or a negative impact; in some instances, it reinforces the 

formal curriculum, and in other cases, it may exert an adverse effect (Bennett et al., 2004). According to Allan 

et al (2011), the hidden curriculum has a cognitive and behavioral effect that students obtain and build outside 

what really arranged, i.e. outside the framework of the clear and known curriculum.According to,Amini et.al, 

(2015), there are different component of hidden curriculum, these have hidden, and unexpected effects, and 

consequently, they have negative and desirable influences on the behaviors and students' learning. 

The Ethiopia Education and Training policy in general has addressed the education system as a whole, with 

specific deliberations on each level. The values of good citizenship not acquired only from the academic and 

technical subjects that students study in the classroom, but also from the "hidden curriculum," which 

transmitted through ideological inputs (MoE, 2019). Good citizenship is the result of the all-around 

development of an individual or a learner (Sampermans, Reichert &Claes, 2021).Similarly,  

Ozdemir(2018)clearlystatesthat,  for achieving the quality  in education system, the important tools are the 

quality  of formal curriculumandhiddencurriculum.However,denying theexistenceofthehiddencurriculum 

seems just mistaken (Portelli, 2007).Therefore, this study designed to investigate how instructors and 

students perceive the manifestations of the hidden curriculum and its effects on student learning in a history 

course at WolaytaSodo University. 

 

1.2 Statement of the Problem 

Literature supports the significant impact of the hidden curriculum on all levels of learner’s .in education 

(Mackin et.al. 2019).  Winter and Cotton (2012) acknowledged the impact of the "hidden curriculum" on 

student learning.Several studies do recognize the importance of the hidden curriculum at the higher education 

level (Orón Semper &Blasco, 2018; Margolis et al., 2001).  Moreover;Rahayu (2020) is emphatic that ‘the 

hidden curriculum needs to be discussed’ because teachers and students need to be aware and be thoroughly 

informed about it to be guided in their classroom practices.However, most studies have conducted on the 

official curriculum, and less research has done on the effects of the hidden curriculum on students' actual 

learning. 

Despite the importance of the hidden curriculum in higher education, only  a few scholars have delved into 

teachers' and students' perspectives on the hidden curriculum in formalized schools (Lea and Griggs, 2005; 

BooherJennings, 2008). Alikhani and Mehrmohammadi (2005) added that although the concept of hidden 

curriculum and paying attention to it has played a basic and special role in curriculum studies, it had not 

studied well.  

The effect of hidden curriculum on student learning has not sufficiently recognized in most of the revised 

curriculums of the world (Gardeshi et al., 2018)  and Ethiopia revised her curriculumThe education and 

training policy of the country designed the importance of the hidden curriculum, (MoE, 2019). However, the 

revised her curriculum (the new Road Map curriculum document) has not sufficiently recognizedthe 

manifestation, and effect, of the hidden curriculum, on students learning. 

Students and instructors' perspectives are possibly the least discussed element in most previous research in 

plans for higher education. It is less often that researchers ask students directly about their lived experiences in 

schools (Reilly-Clark, 2003). The researchers believe that the previous research gave less attention to the 

perspectives of instructors and students on manifestation and effect of hidden curriculum on students learning. 
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Therefore, the purpose of this study was to investigate deeply and qualitatively the perspectives of instructors 

and students on the manifestation and effect of hidden curriculum on student learning in a history course at 

Wolaita Sodo University. 

 

1.3 Research Questions  

1. To what extent do instructors and students realize the manifestation of hidden curriculum in history 

course?  

2. How do instructors and students perceive the effects of hidden curriculum on student learning in 

history course?  

3. To what extent do instructors and students implemented hidden curriculum in history course. 

 

2. Review of Related Literature  

Much has written about the "hidden curriculum," the so-called noncurricular learning that occurs as a by-

product of the focus on another subject (Cotton, Winter & Bailey, 2013). The term "hidden curriculum" refers 

to an amorphous collection of "implicit academic, social, and cultural messages," "unwritten rules and 

unspoken expectations," and "unofficial norms, behaviors, and values" of the dominant-culture context in 

which all teaching and learning is situated (Berg, et al., 2017). 

The diversity of the explanations indicates that the understanding of the hidden curriculum and study 

perspectives tends to diversify, making the "hidden curriculum" become an open topic to be further developed 

(Chapelle, 2009). Furthermore, due to the difficulty of conducting standard and quantitative measurement on 

hidden curriculum as has been done on manifest curriculum, research on the hidden curriculum is far fewer 

when compared to the manifest curriculum, and as a result, fewer studies on the hidden curriculum in 

universities and colleges have been conducted (Hong, 2017). 

The definition of "hidden curriculum” varied from different points of view, such as curriculum, knowledge, 

education, social philosophy, or economics (Allan, Smith, & O’Driscoll, 2011). This phenomenon also reflects 

different understandings of the hidden curriculum. For example, from an economical viewpoint, the design of 

the technical institute’s hidden curriculum should support the official curriculum, innovated by the initiative of 

students with the task undertaking spirit (Biesta, 2016). It promotes the students' self-development in future 

economic activities or gives them higher competitive abilities for the workforce. From an educational 

perspective, "hidden curriculum” viewed as ways in which cultural values and attitudes such as obedience to 

authority, punctuality, and delayed gratification are transmitted through the structure of teaching and 

organization of schools. The concept of "hidden curriculum" has come to refer to the elements of socialization 

that take place in school but are not part of the formal curricular content (Chi-Cheng, 2004). 

Many scholars argue that the so-called "hidden curriculum” often presented as a counterproductive element in 

education, and many scholars argue that it should be eliminated by being made explicit in education in general 

and specifically in higher education (Sotomayor et al., 2022).  The problem of the hidden curriculum has not 

solved by the transition from a teacher-centered education to a student-centered education model that takes the 

student’s experience as the starting point of learning. But the hidden curriculum can be made explicit when the 

teacher recognizes and lives his/her teaching as a personal issue, not merely a technical one, and that the 

students’ experience of the learning process is not merely individual but emerges through their interpersonal 

relationship with the teacher (Semper and Blasco, 2018). 
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3. Research Design and Methodology  

To answer the research question this study constitutes qualitative research and it applied a singlecase 

studydesign. The design considered appropriate because it helped the researcher to interact with the 

participants in their natural settings. Moreover, case study design, allows the researcher to understand how the 

organizational and environmental context (a bounded system) is impacting or influencing social processes   A 

case study is a story about people, organizations, systems, services, communities, structures, and events that 

may be unusual, exceptional, or interesting stories (Yin, 2018). By illustrating what happened to bring it about, 

a case study provides the story behind the effect and can be an excellent way to demonstrate the 

implementation process or bring attention to a specific problem or difficulty in a project. Cases can chose 

because they are highly efficient, popular, representative, or of particular interest .It can also be a single 

organization, a person, and an event (Bryman, 2012). This study focuses on hidden curriculum manifestation 

and its effect on students leering in history courses.  

The target population of this study was second year and third year student in history department and 

instructors who teach history courses for second year and third year students.  The researchers selected the 

sample by using purposeful sampling technique. Therefore, the sample informants in this study were   seven 

(7) group leader students from second year and seven (7) group leader students from third year history 

department, and six (6) instructors who teach history course for second and third year history students. 

Therefore;in this study, a sample size of twenty (20) were used. 

To seek answers to the research questions, an unstructured interview and observation used. The interview 

guide used based on a comprehensive review of the literature.   The main questions were “What are the 

teaching methods that you frequently used to teach students?  The probe question was “What are your reason 

to use these methods?  “What are the assessment techniques that you frequently used to assess students 

learning?  The probe question was “What are your reason to use these assessment techniques?    “What are the 

test format that you frequently used to assess students learning? The probe question was “What are your 

reason to use these test formats?  “Do you have positive interaction with your students?  The probe question 

was “How do encourage your interaction with your students?   “How do encourage student-student interaction 

in your class?     What are the teaching methods that you frequently used to teach students?  An interview, 

which took approximately 40-45 minutes, conducted on a one-to-one basis. A checklist of items to observe was 

prepared prior to going to the classroom for observation.The observation form consists of four parts. In the 

first part, the date of the observation, the observation time, the information about the unit and subject are 

included. The second part describes the physical structure of the classroom in terms of size, seating 

arrangements. In the third part involved   the social interaction.  The fourth part involved the teaching 

methods used   during learning-teaching process.  Observations conducted four times, two of which conducted 

prior to the administration of the interviews, and the two remaining done later. 

In this study, the researchers described the results in narrative terms, transcribed recorded interviews, 

developed categories for the results, and then organized or codded the interview data into those categories. To 

verify coding, a rich, thick description used to support findings and used to allow readers to make decisions 

ontransferability and establish conclusions separate from the researchers. The data triangulated by combining 

students’ and instructors interview and participant observations.      
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4. Results and Discussion  

This study investigated the perspectives of instructors and students on manifestation ofthe hidden curriculum 

such as teaching methods, social interaction, and assessment techniques and their effects on student learning. 

For the purpose of proper analysis of the data, the following four thematic areas identified: 

 

4.1 Manifestation of   Hidden Curriculum  

With regard to research, question one:  To what extent do instructors and students perceive the manifestation 

of hidden curriculum? One of instructor respondent stated:  

My reasons for teaching students by using different teaching methods are to: (1) give sufficient knowledge 

according to the nature of the course and topic; (2) improve students’ knowledge and understanding of the 

course; and (3) provide options because each topic is not convenient to teach by a single method. 

The other instructor expressed that:  

My reason for teaching students by using different teaching methods is to consider all students' levels of lesson 

understanding. Teaching students by using different teachinglearning methods recommended scientifically. 

Another instructor claimed that  

 My reason for teaching using different methods is to develop student’s   critical thinking skills. This means 

when learners given group tasks, they meet, share ideas, analyses different views and accept strong arguments 

and ideas to be present to the teacher. While learners go through these activities, their thinking skills are 

developed since it takes someone who has read widely to advance cogent and stronger arguments that can be 

accepted by the group 

Similarly, a student in an interview reacted:                

I believes students become active or passive participants in the classroom discourse based on teaching methods 

an instructor uses. An instructor who regularly uses lecture method while he teaching will not have the 

learners actively engage in the teaching and learning process.  

If my instructors teach students using group discussion method I became an active participant in the history 

class and I am able to contribute to classroom discussions without fear or intimidation. 

The data generated from interview revealed that the respondents’ experiences and understanding on the 

dimension of hidden curriculum was mixing. The result of the study indicates that different teaching methods 

promote student participation and engagement in unique ways. Using different teaching methods have make 

the learners comprehend what the teacher delivers and better teaching method leads to more learning and 

academic achievement and develops a more positive attitude towards subjects.  Therefore, the result of this 

study implies thatthe instructors and students becomes more conscious about teaching methods that make   the 

learners comprehend what the instructors delivers. This finding is consistentwith (Uonip, 2019; Van Den 

Beemt et al. 2022). 

The interview result also confirmed that almost all history instructors guided by the traditional use of 

assessment techniques, which have no value for future learning.  Instructors asked to describe for what reason 

do you use assessment techniques. 

 One instructors stated that: 
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 I used assessment techniques to build the whole mind of the student; improves teaching-learning process, 

students develop a revising habit and help identify weak students.   Moreover, I used it to create 

awareness among students about their level of understanding or rank against other students, because 

I believed that creating competitive environment between students is good to improve students 

learning.   

Other instructors also stated that: 

I used different assessment techniques it to improve my teaching pace during the lesson. For example, I can 

easily recognize which of my students understood the lesson better and which did not. I then try to 

modify my teaching methods accordingly. For instance, if most of the students got low marks on the 

assessment task, I tried to revise the lesson learnt, decrease the pace of my explanation, repeat 

important points, give different examples and allow them to ask questions.  

 

Another instructor enunciated that:  

My reason for assessing students by using different assessment techniques is that students are good at one 

assessment technique but not good at other assessment techniques. I can further explain that some students are 

good at answering multiple-choice questions but not so good at answering easy questions. Therefore, it help 

students to get high mark. 

Some instructors reportedthat their reason to assessing students learning using multiple choose item questions 

is it was a quick and reliable tool to assess a wide range of concepts. They believe that this type of assessment 

is practical because it can  easily constructed and answers can be easily corrected based on a defined answer 

key, leaving no room for subjective evaluation of the answers, which makes it a reliable tool for assessing 

students’ understanding of some selected concepts. 

One instructor ascertained that:  

 For example my reason for assessing students using  multiple chose item question is to evaluating students’  
knowledge, understanding, and conception of factual information  and essay item question  is  to assess the 

students   deep learning or understanding  rather than memorization learning and  to  encourages the students 

to develop and use their critical thinking capabilities .  

Similarly, a student in an interview reacted:                

 If students assessed using different assessment techniques, it help students to get high mark 

The data generated from interview revealed that the respondents’ experiences and understanding on the 

dimension of hidden curriculum was mixing. Some did not realize that students should supported by their 

instructors with different formative and summative assessment as the important driver and influential part on 

student learning. Others realized very well and reacted earnestly to resolve the problem of student learning 

using different teaching and assessment methods. This finding supported in literature (Biesta, 2016, Sotomayor 

et al, 2022; Abdulsalam, 2008; Leili et al., 2015 and Maliheh and, Mohsen, 2016). 
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4.2 The Effects of Hidden Curriculum on Student Learning 

With regard to research, question two: How do instructors’ and students’ perceive the effects of the 

manifestation of hidden curriculum on student learning in history course in WSU?  

One instructor responded: 

 In my opinion, the positive effects of teaching by using different teaching methods on student learning are: 

making students hard workers, which in turn makes students able to achieve success; giving students an easy 

way to get knowledge and understanding of the course; enabling the majority of students to understand the 

topic or the course.  

Another instructor disagree with, the above idea statedthat: 

 Teaching by using different methods is an additional burden on already burdened instructors. It is tiresome. I 

have my own preferred method of teaching, i.e., the lecture method. I felt that there was no justifiable reason 

to employ many other teaching methods other than the lecture method. To me, lectures can make a desirable 

difference and effect on students' learning.   

One student agree with the above idea reacted that: 

Using different teaching methods in the classroom can put stress on student learning as they blended and 

enacted on them. Eventually, this may distract students’ attention and erode students' self-confidence. 

Another manifestation of the hidden curriculum is assessment of student learning. In this regard, one 

instructor claimed that: 

 Assessment of student learning through various means may contribute significantly to increasing student 

scholastic achievement and augmenting motivation. Although the effect of assessing students' 

learning by using different assessment techniques is immense in minimizing students' failure in the 

course and enabling all students to be productive.  

Similarly, a student reacted:                

              The positive effect when students are assessed by using different assessment techniques is to make 

students study hard, get them ready for a test, make students have deep learning, enable students to 

study hard to answer the different types of test items, make students ready to study hard and eventually 

perform well. 

Another instructor explained that:  

 The positive effect of student-to-student interaction on students' learning is immense. It leads students to share 

their knowledge, skills, and attitudes with each other. Obviously, this is a thriving ground to establish quality 

learning. 

As part of the respondents, student forwarded their views. Accordingly, a student reacted:  

The positive effect of student-student interaction would make students knowledgeable, enable students to help 

each other by asking questions, help students to share their ideas with  each other, make students active 

participants in their learning, and support students to perform well. 

To the contrary, an instructor underlined the negative effect of student- student interaction and asserted:       
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Student-student interaction on students' learning has an adverse effect on student learning. It makes ingenious 

students dominate average or below-average performers. This obviously makes some students dependent on 

high-achieving students, which leads them to become passive learners and makes them feel undermined by 

their classmates. 

The result of the study indicated that instructors and students consciously and unconsciously perceived social 

elements of hidden curriculum such as teaching method, social interaction (instructor-student relation, student- 

student interaction) and assessment techniques, the extent how they affect student learning. The findings of 

this study is consistent with (Abdulsalam, 2008; Alsubaie, 2015; Mirza et.al; 2019). 

Moreover, the data received from participants indicated that the social element of hidden curriculum creating 

result that is more positive for students, than it is negative results. This finding is similar with Alsubaie (2015).  

However, the findings were not consistent with Hubbard (2010), Biesta (2016) and Booher‐Jennings (2008).   

The result of the study indicated that respondents perceived different teaching method and student-student 

interaction unfavorably.  They stressed the adverse effect on student learning, but it was not inherently 

negative and it was because of instructors and students were not involved potentially to exert a positive 

developmental force on students learning. This finding supported in literature (Doganay, 2009 &Chikeung, 

2008). The result indicated that the perspectives of instructors and student on the positive effect of different 

teaching method, assessment techniques and social interaction on student learning focused mainly on student 

marks via surface learning than deep learning. This finding supported in literature (Allan, Smith & O’Driscoll, 

2011). Siddiky (2019) enunciated that “the goal of education is not to produce higher test scores, but to 

educate children to become responsible people with well-developed minds and good character”. Overemphasis 

on test scores or a solitary performance makes learning incomplete. This kind of thinking may arise owing to 

the flawless understanding of the social dimension of the hidden curriculum. 

Most of the instructors encourage their interaction with students. Regarding to this one instructors responded 

that: 

I encourage my interaction with my students by notabuses students verbally in class.  For instance any time a 

student gets something wrongly, I am not insults them.  B/c   I believes that insulting students   has made them 

lose interest in my course and it is affecting them greatly. 

Another instructor also posited that,  

 To encourages my interaction with my students as much as possible I always uses simple   vocabulary in class   

than complex vocabulary in class   b/c this made students understanding the courses .In this way I encourage 

my interaction with students 

Similarly, another participant had this to say:  

My instructors   explain more details so that the questions and text content will not be complicated.  

Moreover, my instructors gave detailed information, more examples, and explanations to improve our 

understanding. 

Regardless of the above-mentioned sentiments, however, student participant had this to say positively about 

his history instructors:  

My instructors try to speak very clearly and uses words appropriately.   They make their words easy to 

understand by students. I think   using easy words have made students develop special interest in any course 

they took. 
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The result of this study indicated that   students could develop some love and emotional affinity for a 

particular subject or courses due to the attitude of the instructor in charge. When this happens, learners are 

subconsciously compelled always learn the subject/course and this practice can positively affect the scores they 

obtain during assessment. This finding is consistent with (Yomark, 2018). 

Besides, one instructor reported that heencourages his students to share ideas in-group and to ask and answer 

questions during the lesson. The lesson observation also verifies it, but, he used such techniques to allow 

students to remember or better understand what they learn to score high marks on tests, rather than to reflect 

new ideas and thinking for future learning. He stated that:  

“After explaining the important points of the lesson, I mostly gave task to discuss in group (i.e. one to five 

grouping).  I then ask oral questions randomly by calling their number and let them to ask questions, which are 

not clear for them. If they ask questions, I clearly explain the answer for them. “. 

Another instructor reported that he encourage student-student interaction in his class. He stated, “I make 

students to meet in smaller groups, engage students in open-ended discussions and share their views”. The 

result of this study indicated thatinstructorsinvites students to talk about the course and their own 

understanding of each other.  This finding consistent with (   Sulaimani, and Gut.2019;Laine, Ahtee, 

&Näveri,, 2019). 

 

4.3 Implementing the Social Dimension of Hidden Curriculum 

The third research question was, to what extent do instructors and students implemented social dimension 

components of hidden curriculum in history course in WSU?The teaching method of the teachers 

cancreateaspirit of passivity, frustration,rote memorization, and even cheating, on the other hand, it will 

stimulatelearning,creativityandinnovation,  ( SamieeZafarghandi ,2018)..     In relation to this, one instructor 

explained, "I used the lecture and questioning methods to teach my students in a class." Another instructor 

shared the above view and said, "I used the demonstration and discussion methods to teach my students in 

class. Still, the other one ascertained that "I used assignment, presentation, and seminar methods to teach my 

students." “Three instructors explained, as they used lecture method to cover the content because the content 

of history is very wide, bulky or broad in nature which makes it easier and faster to cover the syllabus within 

the stipulated time “. 

Similarly, a student explained, "the teaching methods that my instructors used are the lecture and the 

assignment method." Another student responded that the "teaching methods that my instructors used to teach 

students are group discussion and giving hands out." Still, the other respondent claimed, "My instructors teach 

students by using only presentation and questioning methods."The result of this study confirmsthat teacher-

centered methods have been predominant in teaching –learning practices in higher education. This finding is 

consistent with (Ito et al., 2022).  Majority instructors and students mentioned different teaching methods; 

however, lecture methods and questioning methods remain dominant. 

One of the manifestation of   hidden curriculum via which students learning affected is teaching method that 

instructors used. The result of the study indicated   that novel teaching techniques  not well understood or 

valued by instructors   instead traditional teaching methods is heavily adopted inside classrooms. The findings 

is consistent with (Munir&Rehman, 2016;Zamir et al., 2021). Moreover; the result indicated that majority of 

history instructors unconsciously teach by using lecture method because lecture method influences class 

participation;   hence, it is a part of the hidden curriculum. If instructors frequently teach students using lecture 

methods, it is noteworthy that the hidden curriculum manifests itself negatively via   lecture methods as 
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student’s exhibit passiveness to participate in class.The concept of a hidden curriculum gives the idea that 

schools do more than just transmit knowledge (Glatthorn et.al2019).   As the participant response about the 

impact of teaching method using a teacher-centered approach, which has a negative impact on student 

learning as it encourage superficial learning of students and not so effective because the students are not 

allowed to interact with the environment and maximally develop their intellectual capabilities. 

The result of the study implies that most teachers mainly commit their attention and energies to ensure that all 

the topics in the official curriculum or syllabus taught thoroughly and that they do not mind if students engage 

in rote learning without any in depth or critical understanding of concepts. Moreover, respondents believe that 

the impact of different teaching-learning methods on student learning would be of paramount importance. 

Teacher and students' responses also indicated that there were situations where the instructors were using 

student-centered approaches. This finding is similar to that ofGokal, (1995), cited in Mohammadjani and 

Tonkaboni (2015).However;, classroom observations revealed that instructors did not use the proposed 

teaching methods and techniques in learning theories, but instead employed a teacher-centered approach. The 

classroom observation indicated that instructors continued to be lecture-focused even after interviewed about 

what student-centered method they used. Instructors clearly appeared dominant in the classroom, and students 

had fewer opportunities to speak than the teacher did.Moreover, based on classroom observation, instructors 

and students were either not practicing or only partially practicing the student-centered learning activities 

unconsciously.Most of the teaching methods that instructors use are direct teaching in which instructors have 

the main role in teaching. The students enter and leave the classroom passively. In this way, there is no 

opportunity for students to participate in learning, and this issue can result in students' passivity, hopelessness, 

weak self-concept, and low self-efficacy. In addition, classroom observation indicated that the instructor is 

teaching method could not result in activity, enthusiasm for learning, innovation, and creativity in return for 

passivity, hopelessness, superficiality, and even cheating. This finding is also similar to that of ( Amini et 

al.,2015; Taghva’eiYazdeli et al.,2014; Fallah et al.,2016; Abroampa,2020; Van Den Beemt et al.:2020; and 

Mulder et al.,2019). More importantly, Abbott (2015) indicated that there were situations where teachers 

might think that they were using student-centered approaches, but in fact, they were still using teacher-

centered pedagogy. Chi-Cheng (2004) stated that classroom observation showed that teachers continued to be 

lecture focused even after attending workshops on student-centered methods. 

Strategic insertion of instructor-posed questions during lectures can stimulate higher levels of student 

involvement with course content (Seaton, 2002). However, the results from classroom observation indicate 

that instructor-posed questions were not effective in eliciting student involvement. This finding supported in 

the literature (Winter & Cotton, 2012; Barani, Azma&Seyyedrezai, 2011). 

Moreover; curriculum and policy documents express the need to use deep learning approaches, but the result 

of this study indicated that most of instructors used teacher-centered method especially lecture method, 

encourage surface learning in which they memorize facts.   In this context, the hidden curriculum is most 

likely to have a negative impact on learning of students.  The result of the study implies instructors did not use 

the teaching methods proposed by theorists in educational psychology and learning in academic situations.  

The results of the study were consistent with studies conducted by( Amini et al.,2015; Taghva’eiYazdeli et 

al.,2014; Fallah et al.,2016; Abroampa,2020;Van Den Beemt et al.:2020; and Mulder et al.,2019 )   

The implementation of the social aspect of the hidden curriculum was not encouraging since instructors have 

been exercising "the spoon feeding" system, passing down knowledge to their learners without much student 

involvement. This finding supported in the literature (Alavi, Abdollahi& Ahmadi, 2008; Alikhani and 

Mehrmahmoodi, 2005). More importantly, Abbott (2015) indicated that there were situations where teachers 

might think that they were using student-centered approaches, but in fact, they were still using teacher-
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centered pedagogy. Chi-Cheng (2004) stated that classroom observation showed that teachers continued to be 

lecturefocused even after attending in interviews. 

The result from the participant’s response revealed that social interaction (student-student interaction and 

instructor-student interaction) had a significant positive influence on students’ learning performance. 

Thefinding are similar with(Schmer&Blasco, 2018; Winter & Cotton, 2012; Abroampa, 2020).   Poor teacher-

student relationships considered a predictor of "sustained academic problems" and an indicator of future 

school difficulties. In a traditional classroom, teacher-student interaction gradually plays an important role in 

students’ achievement (Livessey and Lawson, 2008). Mahood (2011) believes there is an important role that 

the quality of teacher and student interactions plays on student learning. The quality of the relationship 

between a student and the teacher will result in a greater degree of learning in the classroom (Doganay, 2009). 

However, the classroom observation revealed that even though the participants perceived the effect of social 

interaction on student learning positively, it influenced by the teaching methods used by the instructors. In 

other words, it was not implement practically by the instructors in the classroom. These findings are similar to 

those of Leili and Armin (2015) and Lin (2009). The hidden curriculum is what teachers should be thinking 

about when they teach. It is the purpose behind their teaching (Hong, 2017). On the other hand, Abdulsalam 

(2008) noted that although educators admitted the importance of this type of curriculum, it rarely seen and its 

implementation and application were rare. The current emphasis on instructional methodology and 

curriculum has usurped the importance of the relationship teachers create with their students (Doganay, 2009; 

Eisner, 2002). 

Assessment  system can also have tangible consequences and develop specific habitsandattitudesforstudents ( 

SamieeZafarghandi ,2018).The result of this study reveal that instructors largely utilize paper and pencil tests 

(assignments, mid-term exam, final exam with multiple choose true or false, matching item questions) as the 

key assessment techniques to assess students learning progress in history courses.  This confirms that formal 

formative assessment techniques have been predominant in assessment practices in higher education.   This 

finding are consistent with (Guangul et al., 2020; Joshi. et al, .2020). 

One instructor stated,“the different assessment techniques that I use to assess students' learning are tests, 

individual and group assignments, mid-exams, and final examinations." Other instructors also stated that “the 

different assessment techniques that I use to assess students' learning are multiple choose item, true or falls, 

matching item, fill the blanks space items. One instructor different from other stated “he used essay item 

questions, as he said because essay itemquestions, which is not a benefit in others items questions”.With 

regard to this, a student stated,“the assessment techniques that my instructors used to assess students' learning 

are tests, mid-exams, and final exams and assignment ". Another student responded, "the different assessment 

techniques that the majority of  my instructors used are multiple chose item true or falls item, matching and fill 

the blank . However few instructors used essay item questions.". The result indicated that most of instructors 

used traditional assessment techniques, which measure student’s superficial learning than their deep 

understanding of the course. The results of the study were consistent with studies conducted by( Amini et 

al.,2015; Taghva’eiYazdeli et al.,2014; Fallah et al.,2016; Abroampa,2020;  Van Den Beemt et al.:2020; and 

Mulder et al.,2019)   

  In addition, the result of the study indicates that the assessment techniques that instructors used were to grade 

individual students' work or not to provide individual students with feedback on their performance. This 

finding is also supported in literature (Khan, 2013; Zhang, Peterson, Ozolins,, 2011;Lea & Griggs, 2005). 

Researchers, by inferring from findings on hidden curriculum, hold the view that university students adjust 

their study strategies and their interaction with scientific content based on the feedback they receive from the 

exams and the assessment methods.However, curriculum and policy documents express the need to use deep 
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learning approaches, but in this study, we found that instructor’s frequent use of traditional assessment, which 

encourage superficial learning than deep learning in this context, the hidden curriculum is most likely to have 

a negative impact on learning of students’. This finding  indicated that assessment 

techniques for assessing student’ superficial learning were highly used by the instructors, and for assessing deep 

learning of students were less used.  

 Moreover, the result of the study revealed that the assessment techniques used by instructors and preferred by 

students seem positive, but they are not positive because they were not use to promote the critical thinking 

skills of students and were not used to increase student motivation to take themselves and their learning more 

seriously. Moreover, instructors used direct formative and summative assessment techniques and students also 

preferred direct formative and summative assessment techniques, but instructors unconsciously did not use 

and students unconsciously did not prefer indirect formative assessment types such as self-assessment and 

peer-assessment. The assessment techniques used by instructors and preferred by students did not evaluate 

students on their academic work or on how well they navigated the course. Moreover, the result of the study 

indicated that the assessment techniques used by instructors and preferred by students did not empower 

students or create interest in the learning process, but increased the extrinsic motivation of passing the exam, 

and students did not become intrinsically motivated to learn and develop more skills for better self-esteem. 

This finding is not similar to that of Berg et al. (2017). The result of the study revealed that assessment 

techniques used by instructors and preferred by students did not allow the assessment of both the strengths and 

weaknesses of students in their learning. 

In addition, the assessment techniques used by instructors and preferred by students contained superficial 

learning and memories did not create a basis for creativity in students, and it should not  expected that this 

viewpoint of assessment train students with self-efficacy and deep learning. This finding is similar to that of 

Livessey& Lawson (2008) and Leili, Mohamed & Armin (2015).For instance, the assessment techniques of 

instructors particularly examinations encourage students surface learning approaches. Therefore, the message 

of the hidden curriculum through examinations as assessment tools is that surface learning is an enabler for 

passing, hence encouraging learners to implement it, which in turn affect student’s deep learning  

Overall, the result of the study indicates that instructors used different types of assessment methods and 

students preferred their own peculiar assessment methods, but the assessment methods instructors used and 

students preferred could not assess each student's learning outcome. Because instructors did not use indirect 

assessment methods such as self-assessment and peer assessment, students also did not prefer indirect methods 

(Orón Semper &Blasco, 2018).The result of this study indicates that assessment methods instructors used have 

negative and desirable influences on students' learning.  This findings is consistent with the findings of ( Amini 

et al,2015). 

 

5. Conclusions and Implications 

The hidden curriculum has often oversimplified, and thus misrepresented leading to singular interpretations of 

complex and multi‐faceted phenomena. Other research suggesting limitations to the capacity of  instructional 

alternatives and assessment per se to improve students’ approaches to learning is often misunderstood or 

underemphasized, leading to the risk of exaggerated claims for the capacity of ‘alternative’ forms to foster 

effective learning processes in students. 

In this study, we found that instructors unconsciously manage their practical teaching methods, social 

interaction, and assessment techniques to create an undesirable hidden curriculum. It means that instructors 

do not really know; they have created a hidden curriculum through traditional teaching methods, assessment 
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techniques, and social interaction. Similarly, students perceive their preferred assessment techniques as well as 

undesirable behavior such as cheating and copying from other created hidden curriculum. The study reveals 

that instructors’ lack of knowledge and skills in applying modern teaching methods and assessment techniques 

appropriately may have adversely affected students' learning and study habits, leading to a more superficial 

approach to learning 

The result indicate instructors unconsciously used and create parts of hidden curriculum adversely. Therefore, 

in the future, it is essential to give awareness trainings for instructors to use positive aspect of hidden 

curriculum via their teaching strategies, social interaction, and assessment techniques. It is important for the 

instructors to consider their students’ needs, and provide the students with suitable and sufficient learning 

support. Instructors have to use student-centered method as a complementary method beside traditional in 

class approach with appropriate assessment of student readiness and learning needs. Instructors should 

incorporate elements of social interactions into instructional strategies. In addition, instructors should pay the 

same attention to different curricula in order to create this idea that all curricula are important. 

The result indicated that the perspectives of instructors and student on the positive effect of different teaching 

method, assessment techniques and social interaction on student learning were focused mainly on student 

marks via surface learning than deep learning. It was found that the students in the cooperative learning 

classroom are found to exhibit better attitude towards the learning but the result of the study from participants 

response indicated that students had problem of staying long time in cooperative learning group. 

The result of the study indicated that the participants perceive experience on different teaching method and 

student-student interaction had negative effect on student learning.  It was because instructors and students 

were not involved potentially to exert a positive developmental force on students learning. As a result, teachers 

and students should effectively utilize the hidden curriculum to change and improve their negative beliefs, 

thoughts, and behaviors. Hidden curriculum is an issue that is controversial because it negatively and 

positively influences students without awareness from teachers. Study conducted by Seyoum reiterated that 

pedagogical, content and technology training should consideredbringing about change in faculty members' 

professional expertise and student learning (Seyoum, 2014). 
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