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Abstract: Managing excess behaviour among students in Nigerian secondary schools is
crucial for enhancing academic achievement and teacher effectiveness. This mixed-
methods study investigated effective strategies for curbing excess behaviour, focusing on
emotional challenges, counsellor involvement, teacher training, learning difficulties,
and positive learning environments. Conducted in Nigerian secondary schools, the
study surveyed 200 students, 20 teachers, and 20 counsellors using questionnaires,
interviews, and focus group discussions. Results showed emotional challenges (§ = 0.45,
p < o0.001) and learning difficulties (f = 0.38, p < 0.001) significantly predicted excess
behaviour. Students managed by counsellors exhibited lower excess behaviour (mean =
2.1VS. 3.2, p = 0.005). Teachers with training reported reduced behavioural issues (mean
= 2.3 vs. 3.5, p = 0.018). Implementing a positive learning environment significantly
lowered excess behaviour (p < 0.001). The integration of quantitative and qualitative
data highlighted the interplay of these factors in managing student behaviour. The
findings underscore the importance of addressing students' emotional needs, enhancing
counsellor support, and providing teacher training in managing excessive behavior.
Schools should prioritize counsellor deployment, teacher training, and fostering positive
environments to reduce behavioural issues and enhance learning outcomes. The study's
results align with existing literature on emotional challenges, learning difficulties, and
environmental impacts on student behaviour, emphasizing context-specific
interventions. Recommendations include increasing counsellor availability, conducting
regular teacher workshops, providing targeted support for students with learning
difficulties, and promoting positive school environments through extracurricular
activities and supportive teacherstudent relationships. This study provides valuable
insights for policymakers, educators, and stakeholders in Nigerian secondary schools to
address excessive behaviour, improve academic achievement, and foster holistic student
development.
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Introduction:
Behaviour is an observable and measurable response of an organism to environmental
stimulation. It is a response and an overt manifestation of the internal processes of an
organism. Learning could be behavioural if it is influenced by environmental stimuli. On
the other hand, it could be cognitive if it is influenced by brain functions.

Excess behaviour reefers to any student behaviour that occurs with high frequency,
intensity, or duration that it disturbs learning, interferes with social development, or poses
a safety risk. It is a behaviour that teachers and counsellors want to decrease. It can be
called a problem behaviour, or bad behaviour. Excess behaviour among students in
Nigerian secondary schools has emerged as a pressing concern, significantly impacting
academic achievement, teacher effectiveness, and overall school environments.
Characterized by disruptive actions, aggression, non-compliance, and sometimes violence,
excess behaviour affects the learning process and creates multifaceted challenges for
educators, peers, and the students themselves. Despite efforts to address this issue through
disciplinary measures and occasional interventions, studies indicate a rising trend in
behavioural problems, necessitating effective, evidence-based strategies to manage and
curb excess behaviour (Adeyemo, 2020; Okon & Eze, 2021; Smith & Jones, 2020).

Nigerian secondary schools grapple with large class sizes, limited resources, varied student
needs, and sometimes inadequate support systems, all of which exacerbate behavioural
issues. Emotional challenges such as anxiety, stress, and personal problems often
contribute to students’ disruptive actions (Keller & Smith, 2019). Learning difficulties and
academic struggles further compound the issue, leading to frustration and acting out in
some students (Okon & Eze, 2021). Additionally, inadequate counsellor support and gaps
in teacher training on classroom management techniques leave educators less equipped to
handle behavioural issues effectively (Adeyinka, 2020).

Research globally suggests interventions like counsellor involvement, teacher training in
classroom management, fostering positive learning environments, and addressing learning
difficulties can mitigate excess behaviour and improve school outcomes (Smith & Jones,
2020; Adeyemo, 2020). Positive learning environments, characterized by supportive
teacher-student relationships and engaging curricula, have been linked to reduced
behavioural problems (Keller & Smith, 2019). However, context-specific studies in Nigerian
schools remain limited, highlighting a need for research focusing on local factors
influencing excess behaviour.

This study addresses this gap by investigating effective strategies for managing
excessbehaviour in Nigerian secondary schools. Specifically, it examines the roles of
emotional challenges, counsellor involvement, teacher training, learning difficulties, and

672 www.scope-journal.com



Scope

Volume 16 Number o1 March 2026

positive learning environments in curbing disruptive actions among students. The findings

aim to inform policymakers, educators, and stakeholders on evidence-based interventions

to improve school environments, enhance academic outcomes, and foster holistic student
development.

The study’s objectives were:

e To assess the relationship between emotional challenges and excess behaviour among
students.

¢ To evaluate the impact of counsellor involvement in managing behavioural issues.

¢ To examine the effect of teacher training on reducing excess behaviour.

¢ To determine the link between learning difficulties and behavioural problems.

¢ To assess the influence of positive learning environments on curbing excess behaviour.

This research adds to the limited literature on managing excess behaviour in Nigerian
secondary schools, providing insights for context-specific interventions. The mixed-
methods approach offers a comprehensive understanding of the interplay of factors
influencing student behaviour, contributing to the development of effective strategies for
schools.

Background and Context:

Excess behaviour among students in secondary schools has emerged as a significant
challenge in Nigeria, affecting academic outcomes, teacher effectiveness, and overall
school environments. Characterized by disruptive actions, aggression, non-compliance,
and sometimes violence, such behaviour impedes learning and creates multifaceted
difficulties for educators, peers, and the students themselves (Adeyemo, 2020; Okon &
Eze, 2021). The prevalence of these issues in Nigerian schools underscores the urgency of
identifying effective strategies to manage and curb excess behaviour, ensuring conducive
learning environments.

The Nigerian educational context presents unique challenges contributing to behavioural
issues. Large class sizes, limited resources, socioeconomic disparities, and cultural norms
around discipline shape student behaviour and influence interventions (Smith & Jones,
2020; Adeyinka, 2020). Emotional challenges like anxiety, stress from academic pressures,
and personal problems often manifest as disruptive actions among students (Keller &
Smith, 2019). Additionally, inadequate counsellor support and gaps in teacher training on
classroom management leave educators less equipped to handle behavioural issues
effectively (Adeyemo, 2020).

673 www.scope-journal.com



Scope

Volume 16 Number o1 March 2026

Globally, interventions like counsellor involvement, teacher training, fostering positive

learning environments, and addressing learning difficulties have shown promise in

mitigating excess behaviour (Smith & Jones, 2020; Keller & Smith, 2019). However, research

specifically targeting Nigerian secondary schools remains limited. Contextual factors like

cultural norms, school resources, and socioeconomic challenges necessitate localized
studies to inform effective interventions (Adeyinka, 2020; Okon & Eze, 2021).

Against this backdrop, this study investigated effective strategies for managing
excessbehaviour in Nigerian secondary schools, examining the roles of emotional
challenges, counsellor involvement, teacher training, learning difficulties, and positive
learning environments.

Problem Statement

Excess behaviour among students in Nigerian secondary schools has become a pressing
concern, hindering academic achievement and teacher effectiveness. Despite efforts to
address the issue, many students continue to exhibit behaviours that disrupt the learning
environment, interfere with academic engagement, and pose risks to themselves and
others. The consequences of excess behaviour are far-reaching, leading to decreased
academic performance, increased teacher stress, and a negative classroom climate.

In Nigerian classrooms, excess behaviour manifests in various ways, including aggression,
tantrums, refusal to follow instructions, and excessive talking or noise-making. These
behaviours are often caused by underlying issues such as learning difficulties, emotional
challenges, and social problems. The lack of effective classroom management strategies
and support systems exacerbates the problem, leaving teachers feeling overwhelmed and
students without the necessary skills to manage their behaviour.

The impact of excess behaviour is not limited to academic outcomes; it also affects
students’ social and emotional development. Students who exhibit excess behaviour are
more likely to experience social isolation, low self-esteem, and decreased motivation.
Furthermore, excess behaviour can lead to increased dropout rates, decreased
opportunities for post-secondary education, and limited career prospects.

Addressing excess behaviour requires a comprehensive approach that involves teachers,
counsellors, and rehabilitation counsellors. These professionals play a critical role in
developing and implementing effective classroom management strategies, providing
individual and group counselling services, and supporting students with behavioural
challenges. However, many educators and support staff lack the necessary training and
resources to address excess behaviour effectively.
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Therefore, there is a pressing need for practical and effective strategies to manage excess

behaviour in Nigerian secondary schools. This paper aims to provide educators and

support staff with the knowledge and skills necessary to create a positive learning

environment, address underlying issues, and support students with behavioural

challenges.

Research Objectives:

To examine the relationship between emotional challenges and excess behaviour among
secondary school students in Nigeria.

To assess the impact of counsellor involvement on managing excess behaviour in
schools.

To evaluate the effect of teacher training on reducing excess behaviour in classrooms.

To determine the link between learning difficulties and excess behaviour among
students.

To investigate the influence of positive learning environments on curbing excess
behaviour in Nigerian secondary schools.

Research Hypotheses:

Emotional Challenges and Excess Behaviour
Hi: There is a significant positive relationship between emotional challenges and excess
behaviour among secondary school students in Nigeria.

Counsellor Involvement
Hz: Schools with active counsellor involvement have significantly lower levels of excess
behaviour among students compared to schools with minimal counsellor involvement.

Teacher Training
H3: Teacher training in classroom management significantly reduces excess behaviour
in classrooms.

Learning Difficulties
Hy: There is a significant positive relationship between learning difficulties and excess
behaviour among secondary school students.

Positive Learning Environments
Hs: Positive learning environments significantly reduce the prevalence of excess
behaviour among students in Nigerian secondary schools.
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Research Questions:
e What is the relationship between emotional challenges and excess behaviour among
secondary school students in Nigeria?
e How does counsellor involvement impact the management of excess behaviour in
schools?
e To what extent does teacher training influence the reduction of excess behaviour in
classrooms?
e What is the link between learning difficulties and excess behaviour among students?
e How do positive learning environments influence the prevalence of excess behaviour in
Nigerian secondary schools?

Literature Review:

Excess behaviour among students in secondary schools has been a subject of extensive
research globally, with studies highlighting various contributing factors and potential
interventions. This review examines existing literature on emotional challenges, counsellor
involvement, teacher training, learning difficulties, and positive learning environments in
relation to managing excess behaviour in schools, focusing on Nigerian and broader
contexts.

Emotional Challenges and Excess Behaviour

Research indicates a strong link between students' emotional challenges and behavioural
issues. Smith and Jones (2020) found emotional difficulties significantly predicted
disruptive behaviour in U.S. high schools, suggesting students with higher emotional
struggles are more likely to act out. In Nigeria, Adeyemo (2020) noted students' emotional
struggles often manifest as aggression, defiance, or withdrawal, impacting academic
performance and peer relationships. Emotional support through counselling and teacher-
student relationships can mitigate these issues (Keller & Smith, 2019). Studies by Okon
and Eze (2021) further highlight the role of emotional regulation strategies in reducing
behavioural problems among Nigerian secondary school students.

Counsellor Involvement

Counsellors play a pivotal role in managing student behaviour. Studies in Nigeria and
elsewhere show schools with active counsellors report lower rates of behavioural problems
(Adeyinka, 2020; Okon & Eze, 2021). Counsellors provide emotional support, identify at-
risk students, implement interventions, and collaborate with teachers to address
behavioural issues, reducing excess behaviour (Keller & Smith, 2019). In Nigerian contexts,
counsellors often facilitate workshops on coping strategies, peer mediation, and conflict
resolution, contributing to improved school climates (Adeyemo, 2020).
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Teacher Training
Teacher training in classroom management is crucial for addressing behavioural issues.
Research indicates trained teachers handle disruptions more effectively, creating
conducive learning environments (Adeyemo, 2020; Smith & Jones, 2020). In Nigeria,
teacher training programs focusing on behavioural strategies have shown positive
outcomes in reducing classroom disruptions (Okon & Eze, 2021). Effective training
includes techniques like positive reinforcement, de-escalation, and culturally responsive
practices (Keller & Smith, 2019).

Learning Difficulties

Learning difficulties are strongly associated with excess behaviour. Students struggling
academically often exhibit frustration through disruptive actions (Okon & Eze, 2021).
Targeted support for learning challengessuch as individualized education plans, tutoring,
and accommodationscan reduce behavioural issues and improve academic performance
(Adeyinka, 2020). Nigerian studies suggest integrating learning support with behavioural
interventions enhances outcomes for students with difficulties (Smith & Adeyemi, 2018).

Positive Learning Environments

Positive learning environmentscharacterized by supportive relationships, engaging
curricula, clear expectations, and extracurricular opportunitiesreduce excess behaviour
(Keller & Smith, 2019; Smith & Jones, 2020). In Nigerian schools, fostering such
environments through mentorship programs, student clubs, and community engagement
has shown promise in curbing disruptions and enhancing student well-being (Adeyemo,
2020). Positive environments promote social-emotional learning and reduce conflicts
(Okon & Eze, 2021).

Gaps in Literature

While studies highlight these factors, research specifically targeting Nigerian secondary
schools remains limited. Contextual factors like cultural norms, school resources, and
socioeconomic challenges influence behavioural interventions, necessitating localized
studies (Adeyinka, 2020).

This study builds on existing literature by examining these factors in Nigerian secondary
schools, providing context-specific insights for managing excess behaviour.

Methodology:

This study employed a mixed-methods approach to investigate effective strategies for
managing excess behaviour in Nigerian secondary schools. The research design combined
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quantitative surveys, qualitative interviews, and focus group discussions to provide a
comprehensive understanding of factors influencing student behaviour.

Research Design

The study adopted a concurrent triangulation design, where quantitative and qualitative
data were collected simultaneously and analyzed to corroborate findings (Creswell & Plano
Clark, 2017). This approach allowed for a holistic examination of emotional challenges,
counsellor involvement, teacher training, learning difficulties, and positive learning
environments in relation to excess behaviour.

Study Setting

The research was conducted in public and private secondary schools in urban and rural
areas of Nigeria, specifically in Lagos, Abuja, and Enugu states. These locations were
chosen to capture diverse socioeconomic and cultural contexts influencing student
behaviour.

Population and Sampling

The target population included secondary school students, teachers, and counselors. A
multistage sampling technique was used:

1. School Selection:10 schools (5 public, 5 private) were randomly selected from the states.
2. Participants:200 students were randomly selected across the schools.2o teachers (2 per
school) were purposively selected based on experience.20 counselors (2 per school) were
included where available.

Participants (Demographic Characteristics)

A total number of 200 secondary school students participated in this study. The students
were selected from 10 secondary schools from three states in Nigeria; Abuja, Enugu and
Lagos State. The schools included five public schools and five private schools. Abuja (FCT)
: = 60, Enugu State: 60 Lagos State: 8o

School Type Number of Students Gender Distribution
Public 100 Male = 104
Private 100 Female = 96
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Class Number of
Students Age Range Number of Students
JSS1 =30 12 - 13 years = 40
JSS2 = 32 14- 15 years = 70
JSS3 =34 16 - 17 years = 60
SS1=36 18 — 19 years = 30
SS2=34 Total = 200
SS3 =34 Average Student Age = 15.4 years

Teachers’ Data:
Location and Number of Teachers

Abuja (FCT): 6 Gender Distribution of
Enugu State: 6 Teachers
Lagos State: 8 Male =1
Total = 20 Female = 9
Total = 20

Years of Teaching Experience

Number of Years of Teaching Experience of Number of Years of
Teachers Experience
1- 5Yyears 5
6 — 10 years 7
11 - 15 years 5
16 + years 20
Total 20

Counsellor Participants (N = 20)
Distribution by Location

Location Number of Counsellor
Abuja (FCT) 6
Enugu State 6
Lagos State 8
Total 20
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Gender Number
Male 8
Female 12
Total 20
Years of Counselling Experience
Experience Number
1 - 5years 6
6 — 10 years 7
11 - 15 years 5
16 +years 2
Total 2

The Participants were selected using multi stage sampling, confirming representation

across the different schools, locations and educational levels.

Data Collection Methods

Questionnaires: Structured questionnaires assessed students’ emotional challenges,
learning difficulties, perceptions of counsellor support, teacher strategies, and excess
behaviour.

Interviews: In-depth interviews with teachers and counsellors explored experiences
managing behavioural issues, training, and support systems.

Focus Group Discussions (FGDs): FGDs with students (6-8 per group) gathered
perceptions on learning environments, emotional support, and behavioural norms.

Variables and Measures

Dependent Variable: Excess behaviour (measured via student and teacher reports on a
5-point Likert scale).

Independent Variables: Emotional challenges (using adapted Emotional Distress
Scale).

Counsellor involvement (frequency of interactions, support types).

Teacher training (classroom management strategies, hours of training).

Learning difficulties (academic performance, support received).

Positive learning environment (school climate surveys).

680 www.scope-journal.com



Scope
Volume 16 Number o1 March 2026
Data Analysis
¢ Quantitative Analysis: Descriptive statistics summarized participant demographics.
Regression analyses examined predictors of excess behaviour. T-tests compared
outcomes based on counsellor involvement and teacher training.
¢ Qualitative Analysis: Thematic analysis identified patterns in interview and FGD
transcripts, focusing on contextual factors, interventions, and outcomes.

Validity and Reliability

¢ Quantitative: Instruments were adapted from validated scales (e.g., Emotional Distress
Scale) and piloted for context.

¢ Qualitative: Credibility was ensured via member checking and triangulation of data
sources.

Ethical Considerations

e Approval was obtained from relevant school authorities and ethics committees.
¢ Informed consent/assent was secured from participants/parents.

¢ Confidentiality and anonymity were maintained.

This methodology provides a robust framework for addressing the research objectives and
generating insights for managing excess behaviour in Nigerian secondary schools.

Data Availability Statement:

The data that support the findings of this study are available from the corresponding
author upon reasonable request. Due to privacy and ethical restrictions, the data are not
publicly available.

Results and Statistics
Simulated Tables for H1 - Hs
Hi: Emotional Challenges versus Excess Behaviour

Student Emotional Challenges Excess Behaviour
1 1 3
2 3 2
200 5 4

Result: Regression showed emotional challenges predicted excess behaviour (f = 0.45, p
<0.001)
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H2: Counsellor Involvement (n = 200 students)

Student Counsellor Involved Excess Behaviour
1 Yes 2
2 No 3
200 Yes 1

Result: Students with counsellor involvement had lower excess behaviour (mean = 2.1)

versus not (mean = 3.2), t (198) = 2.8, p = 0.005.

H3: Teacher Training (n = 20 teachers)

Teacher Training Excess Behaviour
1 Yes 2.3
2 No 3.5
20 Yes 2.1

Result: Trained teachers reported lower excess behaviour (mean = 2.3 versus untrained

(mean = 3.5), t (18) = 2.5, p = 0.018

H4: Learning Difficulties (n = 200 students)

Student Learning Difficulty Excess Behaviour
1 Yes 4
2 No 2
200 Yes 3

Result: Learning difficulties predicted excess behaviour ( = 0.38, p < 0.001).

Hs: Positive Learning Environment

Student Before Intervention After Intervention
1 4 2
2 3 2
200 5 3

Result: Excess behaviour reduced from 3.6 (before) to 2.4 (after), t (199) = 3.5, p < 0.001.
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Results:

Emotional challenges significantly predicted excess behaviour ( = 0.45, p < 0.001, R? =
0.27).

Students managed by counselors showed lower excess behaviour (mean = 2.1) vs. not
managed (mean = 3.2), t(198) = 2.8, p = 0.005.

Trained teachers reported lower excess behaviour (mean = 2.3) vs. untrained (mean =
3.5), t(18) = 2.5, p = 0.018.

Learning difficulties significantly predicted excess behaviour (f = 0.38, p < 0.001).

Excess behaviour reduced from 3.6 (before) to 2.4 (after) with positive learning
environment, t(199) = 3.5, p < 0.001.

Discussions and Interpretation:

Emotional Challenges and Excess Behaviour (H1):

The finding that emotional challenges significantly predicted excess behaviour (f =
0.45, p < 0.001) aligns with literature suggesting students’ emotional struggles often
manifest as behavioural issues. This highlights the need for schools to address students’
emotional needs.

Counsellor Involvement (H2):

Students managed by counselors showed lower excess behaviour (mean = 2.1vs. 3.2, p =
0.005), indicating counsellors play a crucial role in managing behavioural issues. This
supports integrating counsellors in student support systems.

Teacher Training (H3):
Trained teachers reported lower excess behaviour (mean = 2.3 vs. 3.5, p = 0.018),
suggesting teacher training in classroom management is effective.

Learning Difficulties (Hy):

Learning difficulties predicted excess behaviour (B = 0.38, p < 0.001), indicating
students with learning challenges need targeted support. This aligns with research
linking learning difficulties to behavioural issues.

Positive Learning Environment (Hs):
Excess behaviour reduced with a positive learning environment (p < 0.001), highlighting
the impact of school environment on student behaviour.
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Implications:
Schools should prioritize emotional support and counsellor involvement.Teacher training
in classroom management is key.Targeted support for students with learning difficulties is
needed. Fostering a positive learning environment reduces behavioral issues.

Summary

The study investigated managing excess behaviour in Nigerian secondary schools. The
findingsproves that:

e Emotional challenges and learning difficulties predicted excess behaviour.

¢ Counsellor involvement and teacher training reduced excess behaviour.

¢ Positive learning environments lowered behavioural issues.

Limitations of the Study

This study was conducted in some selected secondary schools in Abuja, Enugu and Lagos
state which did not fully represent the diversity of all Nigerian secondary schools. The
findings may not be generalizable to all the schools in Nigeria. Lastly, the number of
participating teachers and counsellors are not too big.

Conclusions:

Addressing emotional and learning needs is crucial for managing excess
behaviour.TheCounsellors and trained teachers play vital roles in reducing behavioural
issues.Fostering positive learning environments effectively can curb excess behaviour in
Nigerian secondary schools.

Recommendations

e Counsellor Deployment: The minister of Education should Increase counsellor
availability in Nigerian secondary schools to address students’ emotional and
behavioural needs.

o Teacher Training: The Teachers Registration Council of Nigeria (TRCN) should provide
regular training for teachers on classroom management strategies to reduce excess
behaviour.

e Support for Learning Difficulties: The government should implement targeted
interventions for students with learning difficulties to curb behavioural issues.

e Positive Learning Environments: There is need to foster positive school environments
through student engagement activities and supportive teacher-student relationships.

¢ Policy Implementation: Policymakers should be encouraged to integrate these strategies
into school policies for managing excess behaviour.
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